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Abstract
 
This project promotes the use ofstudentstorytelling as a valuable
 
educational tool to use in the development oflistening and speaking skills
 
in the intermediate grade. A teacher's handbook has been devised for the
 
purpose ofguiding students in storytelling. The handbook describes
 
storytelling techniques,and the modeling ofstorytelling; offers teachers
 
suggestionsfor helping students choose their stories; gives examples of
 
story mapping and self-evaluation;and provides an annotated bibliography
 
ofsourcesfor beginner storytellers.
 
The literature review details research which states that listening
 
comprehension and oral language are thefoundation forthe development
 
of literacy. Assuch,there is a need for including more oral language
 
activities in the language arts curriculum,especially in the intermediate
 
grades where the emphasis on reading and writing content overshadows
 
oral language. The premise ofthis project is that storytelling is an
 
effective strategy in the immediate gradesforfurthering the development
 
ofspeaking and listening skills,thus strengthening students'reading and
 
writing.
 
The storytelling handbook embraces the whole language perspective
 
of learning. Studentstorytelling implements the philosophy that
 
111
 
instructional materials be relevant,authentic,and meaningful;that children
 
actively participate in language learning;and that the modes oflistening
 
and speaking are integrated with the modes ofreading and writing,
 
IV
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INTRODUCTION
 
We live in afast-paced technological space-aged society,onein which
 
the advances ofscience havefar outstripped the mental and social processes of
 
humans. Educational priorities areforthe technical subjects. We are obsessed
 
with gadgetry;the computer reigns supreme and wescramble to keep up with
 
the latest software improvements which "providefast,shallow romps acrossthe
 
information landscape"(Gelemter,1994, p. 136).
 
The concept of multimedia provides us with a combination oftext, sound,
 
and pictures. We no longer have to read a literary piece;we can watch actors
 
perform it, and listen to music ofthe era depicted. The printed pageseems
 
boring by comparison,and imagination, in many respects, has become obsolete.
 
If reading scores are low,we buy more software. If writing skills are weak,we
 
have word processors which will even correct spelling errors. We havecome to
 
expect information disgorged immediately,and wetend to reject extensive
 
thought and deliberation in favor oftechnological shortcuts.
 
While these technological advances have afforded us labor saving and
 
life saving inventions, it would appear that our society could use a redefinition of
 
purpose. We are trying to control ourspace agetechnology"with mental and
 
social processesthat have advanced only a little beyond the cave"(Livo& Rietz,
 
1986, p. 24). In the meantime,research indicates a decline in literacy in
 
America. It is being reported that, academically,studentsfrom other countries
 
are outperforming ours. These statistics have resulted in growing concern for
 
the state ofeducation in our country and in increasing demandsfor reform.
 
The current reform movement in education gained momentum in 1983
 
with the publication ofA Nation at Risk which reported that we are a nation that
 
hasfallen behind other countries in levels of skill and literacy required to
 
compete in today's technological world. "Twenty-three million Americans are
 
functionally illiterate by the simplest test ofeveryday reading, writing,and
 
comprehension; halfthe population of gifted students do not match their tested
 
ability with comparable achievement in school"(p.8). The document also states
 
thatSAT verbal and math scores have declined; business and military leaders
 
are spending hugesumsof moneyfor education training programs in the basic
 
skills; and there has been a steady decline in science achievementand an
 
increase in remedial mathematics courses.
 
Since 1983 public education has experienced considerable scrutiny and
 
analysis with increasing demands,not onlyfor reforms, butfor a complete
 
overhaul ofour school structure. Research in the area of psycholinguistics and
 
language acquisition has disclosed new theories aboutthe learning and
 
teaching oflanguage. Becoming increasinglyfrustrated,teachers and
 
administrators have seen the need fora change in literacy programs.
 
From this discontent and frustration hassprung the grass roots whole
 
language literacy movement. Traditional methods ofteaching literacy have
 
yielded to a new perspective on the teaching ofreading and writing. These
 
perspectives on reading instruction are detailed in the California Enolish-

Language Arts Framework(1987)which directs the revitalization of English
 
language arts instruction through a literature-based curriculum.
 
Even with the emergence ofthe whole language literacy movement,
 
educators continue to argue aboutthe best way to teach reading and how to
 
combatthe temptations of modem technology. Maguire(1985)commentsthat
 
"Children today are immersed in an overtly visual world oftelevision,computers,
 
and video arcades,which is having a disastrous effect on their abilities to listen,
 
to think in words,and to exercise'the mind's eye'"(p. 13). In The Struggle to
 
Continue Patrick Shannon(1990) proposes that students and teachers need to
 
escape the routines of"textbooks,tests, and managementsystems"and to find a
 
wayto resist"the unrelenting inversion of power between teachers and
 
technology"(1990. p. ix).
 
M.Virginia Parker(1991). a third-grade teacher in New York City, voices
 
a common concem:
 
Whatworries me are the trends,especially in technology that
 
threaten active Jeaming. While television and computerscan
 
and should be efficient and exciting tools to aid every child in
 
his or her leaming.the danger lies in their overwhelming ability
 
to lure children into a state of passivity that is difficult to
 
overcome(Parker. 1991, p.81).
 
Though computers,television, videos,and other technological devices
 
can be valuable and effective tools in the educative process,students must
 
become more actively involved in their own learning and be able toforge more
 
meaningful connections in their reading. Once children have learned to read,
 
there is a need for instilling in them a lifetime involvement in reading and an
 
active involvement in learning. The 1993"AFT/Chrysler Reporton Kids,
 
Parents,and Reading"states that"between the ages of9and 17,the
 
percentage ofchildren who dip into a book afewtimesa week drops by half
 
(Meredith Corporation, 1993, p. A2). It appears television, music videos,and
 
computergamesare interfering with students'reading time and do not always
 
influence their lives in a positive manner.
 
Thusschools and teachers are being challenged to provide language
 
experiences that are integrated, whole, natural,functional,and, most
 
importantly, meaningful in order to cope with this nation's multicultural mosaic;to
 
lower our illiteracy rate; and to keep students actively involved in learning.
 
Clearly there is a need then for learning strategies which will guide studentsto
 
utilize effectively the modes ofreading, writing, speaking,and listening in order
 
to prepare them tofunction in the workforce as well asto be"thinking,fulfilled
 
individuals within our society"fEnqlish-Lanauaoe Arts Framework.1987, p.4).
 
STATEMENTOFTHEPROBLEM
 
Noonecan refute the crucial role reading plays in determining children's
 
future success and the need for helping our children become better readers.
 
Onecan find a wealth of information on the teaching ofreading rangingfrom
 
publishing companies'textbook kits to dozens ofjournal articles on how to teach
 
reading and writing skills in a whole language classroom. In comparison, it
 
seems,less attention has beenfocused on curriculum developmentfortwo of
 
the basic skills with which reading and writing are to t)e integrated; speaking
 
and listening.
 
Listening
 
A child first learns oral language by listening Listening is the basis of all
 
language learning. Children learn the meaning ofwordsfirst by listening and
 
then by using these words meaningfully in oral communication. In many ways,
 
speaking and listening are inseparable; one is dependent upon the other.
 
According to Williams and Brogan(1991),"Many children do not haveasense
 
ofconnected oral language or story structure,such ascharacter, plot, setting,
 
and their attention span is limited"(p. 10). Therefore, children need to be
 
taughtgood listening skills, asthey move up through the gradesand are
 
e)q3osed to a more complicated curriculum,especially in reading.
 
Speaking
 
Before reading,there is the spoken word. Speaking skills lie atthe
 
beginning ofa child's development. "Speech is a uniquely active process"
 
(Modaff& Hopper,1984, p.37)and, being multi-sensory, it is especially suited
 
to active learning. "Humansare active when they speak. Speaking children
 
makethe best learners"(p.38).
 
Speech draws children into the language community by linking them to
 
each other; it guides behavior,and therefore it advances socialization and
 
implements behavior change. Asan important ingredient in the teaching and
 
learning processes,speech assists in literacy development.
 
However,Modaffand Hopper(1984)point out in"Why Speech Is Basic"
 
that notenough attention has been given to thefad that"oracy is a necessary
 
condition for literacy"(p.40). Reading and writing skills are built upon oral
 
communication skills. Goodman(1986)in What's Whole in Whole Language
 
relates thata child's hearing and speaking experiences are thefoundation for
 
reading instrudion. In "Oral Language: A place In the Curriculum,"Stewig
 
(1988)proposesthat'Todaya major challenge in the language arts curriculum
 
is to include oral language adivities amid requirementsfor more and more
 
written-language adivities"(p. 171).
 
Yetteachers experience less encouragementandfreedom and have less
 
time to involve children in the oral adivities which areso importantto language
 
development. Stewig (1988)commentsthattoofewsee a need for oral
 
experience in the curriculum,the reason being perhapsthatsince everyone can
 
talk, weassume that oral language is a natural ability. However,he points out
 
that our more prevalent use oforal communication over written expression
 
indicates a need for a greaterfocus on oral language experiences in our
 
curricula.
 
Since reading and writing skills are built on oral communication abilities, it
 
can be argued that when more speech is used in classrooms,reading and
 
writing skills improve. Stewig contends that, although reading and writing
 
programs do involve students in oral language activities, oracy is notthe main
 
focus. Also,less attention is paid to oral language In textbooks while there is a
 
plethora ofdetailed reading material. Clearly a better balance is needed in the
 
language arts curriculum by emphasizing the development oforal skills and
 
listening skills along with reading and writing skills.
 
Studies regarding emergent literacy have indicated that"the development
 
ofvocabulary and syntactic complexity in oral language is enhanced in children
 
who arefrequently exposed to stories"(Strickland & Morrow,1989, p.260). If
 
children attain language through active participation,then giving them the
 
opportunity to tell stories aids in language development. Listening to stories
 
also helps to develop receptive language skills and listening comprehension.
 
Storytelling, reading stories, and hearing stories are emphasized in curricula for
 
kindergarten and the primary grades where children are learning to read. But
 
whatofthose students in the intermediate grades who are"at-risk readers"?
 
These are the students who are underachieving in schools,who are
 
developmentally behind,who have emotional problems,or who may have a
 
negative attitude toward reading because they lack the understanding ofthe
 
reading process and possessa limited set ofreading strategies. These are the
 
children whom Mike Rose in Lives on the Boundarv terms our"educational
 
underclass"(1989).
 
Whilethere are remedial reading programssuch as Chapter I and early
 
intervention programsforfirst graders,such as Reading Recovery,research
 
indicates comparatively little is being done to help"at-risk readers" in the
 
intermediate grades,otherthan typical remediation classes. In an article on
 
literature for remedial readers,Shumaker and Shumaker report that "Middle
 
grade poor readers who have spent many years in remediation classes no
 
longer believe that more reading games,or isolated phonics work can do
 
anything forthem"(Williams& Brogan,1991. p. 3).
 
In light ofthe reported ineffectiveness ofremediation classes,oral
 
language instruction t)ecomes more significant. Just as oral literacy is an
 
importantfactor in the developmentof literacy in the primary grades, it is equally
 
important, if not more so,in the middle grades where, it seems,even less
 
emphasis is placed on oral language activities; where storytelling andthe
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reading ofstories are often neglected. There is a need for teachers to
 
understand that oral work can make an important contribution to effective
 
learning, notjust in the early stages ofelementary school, but in all grade levels
 
acrossthe curriculum. "Oral language development is linked to achievement
 
levels in literacy work,in problem-solving, in social skills, and in the processes
 
oflearning and thinking themselves"{Corson,1988, p.28).
 
It is helpful forteachersto have an understanding ofthe processes oforal
 
language developmentasthey apply acrossage stages. The intermediate
 
grades,especially, is a stage which is an appropriate time tofocuson
 
proficiency in oral language. Corson states:
 
The middle school years are a distinct language development
 
stage. The process of intellectual development can be
 
accelerated by oral language work. Children internalize the
 
product oftheir dialogue and allow it to influence their thinking
 
and future dialogues we have taken part in(1988, p. 90).
 
Corson speaksabout purposeful talk asa tool through which intellectual
 
developmentcan be advanced. Through purposeful talk,students have
 
something real to talk about; purposeful talk offers opportunitiesfor conversation
 
and dialogue,for role play,for improvisation,for the telling and retelling of
 
stories. These oral language activities help students to make meaningful
 
connections;they reinforce initial learning and lead to new learning;they
 
enhance reading comprehension and written expression.
 
Conclusion
 
Listening and speaking are thefoundation of all learning. Research
 
indicates that oral language work can be an indispensable learning tool across
 
the curriculum at all grade levels. The California English-Language Arts
 
Framework (1987)callsfor an oral language program and school activities
 
which offer students opportunities to develop their speaking and listening skills.
 
These skills are to be integrated with reading and writing within the whole
 
languageframework. Yet,research indicates that,asstudents advance to the
 
intermediate grades,the requirementsfor more reading and written language
 
activities preclude oral language activities in thelanguage arts curriculum.
 
Clearly there is a need,in the intermediate grades,for a greaterfocus on the
 
development ofspeaking and listening skills in the promotion oflanguage and
 
oral literacy.
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THEORETICAL FOUNDATION
 
This project is based on the theoreticalfoundation ofwhole language and
 
focuses particularly on the two modes ofspeaking and listening which,in the
 
whole language model on the reading continuum,are to be integrated with the
 
modes of reading and writing.
 
A discussion ofthe theoretical aspects of whole language perhaps is best
 
served through contrast—^that is, by first relating the underlying principles of
 
traditional literacy instruction: "Learning progressesfrom the concrete to the
 
abstract,from the simple to the complex,from active manipulation to symbolic
 
conceptualization"(Egan,1989, p. 1). Teachers have been taughtto list
 
objectives, select contents and materials,choose appropriate methods,and then
 
decide on evaluation procedures which have included standardized reading
 
tests and other skills-oriented testing. "In the traditional model it is the teacher
 
who directs the questioning,whochoosesthe books,who searchesfor activities
 
and units that fit into the prescribed curriculurti and carefullyfollowsthe steps
 
suggested"(Watson,Burke.& Harste,1989, p. 9).
 
Basal readers are organized around vocabulary lists and skills drills.
 
Reading time doesn't necessarily mean a great deal oftime is spenton actual
 
reading,and,very often, little time is allotted to writing. The modesofspeaking
 
and listening are not necessarily integrated into the curriculum, or perhaps, not
 
addressed at all.
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In contrast, based on recent research in the last decadeon soclo­
psychoilnguistics, early literacy, and the entire reading process,the whole
 
language philosophy proposes very different viewson teaching,on learning,and
 
on assessment procedures. By its very nature whole language is"functional,
 
natural, genuine and authentic"(Pearson. 1989,p.232). However,whole
 
language cannot be packaged orfound between the covers ofa textbook.
 
Whole language is created by teachers and students together. It proposesthe
 
view that children learn best in a print-rich environmentand"become literate in a
 
whole,real context"(Moyers, 1992, p.48).
 
Pearson(1989)discusses the whole language literacy movementfrom
 
three perspectives—philosophical, political, and curricular. From a philosophical
 
perspective, he reflects that any comprehending is aform of interpretation and
 
that in whole language,readers construct their own meaning oftext. In the
 
classroom,which is considered to be a community oflearners,students,
 
teachers, authors, administrators are all equal in the matter ofcreating meaning
 
and sharing knowledge.
 
From a political perspective,Pearson(1989)asksthe primary political
 
questions,"Who's in charge?"(p.235). Whole languagefocuses on the return
 
ofcurriculum and assessmentto students and teachers and on the cultivation of
 
student independence. In terms ofassessment,whole language advocates the
 
encouragement ofstudent self-evaluation.
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Pearson(1989)discussesthe curricular perspective in terms oftwo key
 
concepts; "integration and authenticity"(p 233). He advocates more integrated
 
curricula in which reading and writing are not divided into subskilis. The
 
language modesofspeaking,listening, reading,and writing are integrated and
 
interactive;the language arts curriculum itself is notseparatedfrom social
 
studies,science, math, music,or art.
 
Authenticity meansengaging in language activities with genuine
 
(XJmmunicative intent. Students read and discuss real literature; they leam to
 
write by actually authoringjournals and stories and by publishing their writing.
 
The use ofdittoed sheetsand fill-in-the-blank workbooks is discouraged.
 
Instead,a school task mustfulfill a"real world" criterion(p.234).
 
The main principles of whole languagecan be divided into two categories:
 
(1)principlesfor reading and writing and(2)principlesfor teaching and learning.
 
Reading and writing principles include thefollowing: readers predict,select,
 
confirm,and self-correct asthey try to makesense outof print; there are three
 
language systems which interact in written language—^the graphophonemic
 
(sound and letter patterns),syntactic(sentence patterns), and the semantic
 
(meanings). The goal ofreaders is always expression of meaning.
 
Goodman(1989)describes the principles ofteaching and learning as
 
follow: (1)"literacy developsfrom whole to part,from vague to precise,from
 
gross tofine,from highly concrete and contextualized to more abstract,from
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familiar contexts to unfamiliar"(p. 39);(2)the teacher is afacilitator who
 
prepares the environment,collects materials, and invites students to participate
 
and plan their learning activities;(3)motivation is intrinsic ratherthan extrinsic;
 
and(4)instructional materials are authentic, relevant and meaningful.
 
Conclusion
 
Whole language is nota packaged set of materials,a method,ora
 
technique. It is a philosophy,"a perspective on language and learning that
 
leadsto the acceptance ofcertain strategies, methods, materials, and
 
techniques...."(Watson,1989, p. 134). Whole language is an enthusiasm for
 
teaching and learning which advocatesthe developmentofauthentic and natural
 
curriculum in the classroom and the integration of listening, speaking, reading,
 
and writing.
 
In light ofthese beliefs, this project is designed asa handbook to help
 
teachers invite students to be storytellers. As storytellers, students become
 
active participants in learning language. By listening to and telling stories,they
 
learn both critical listening skills and effective oral expression. In developing a
 
sense ofstory structure,they improve their comprehending. Theythen progress
 
naturally to written composition,thus integrating all four modes oflanguage
 
development in an authentic, meaningful setting.
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LITERATURE REVIEW
 
California's Enqlish-Lanauaae Arts Framework (1987)clearly mandates
 
a literature-based language arts curriculum and cites the importance of literature
 
to stimulate students' mindsand hearts. "With a rich and diverse background in
 
literature, studentscan begin to discover both the remarkable wholeness in the
 
intricately woven tapestry ofAmerican society and the unique variety brought by
 
many cultures to that intriguing fabric''(p.7).
 
The whole language philosophy advocates that children experience
 
printed language in interesting and meaningful ways. Frank Smith(1985)states
 
the basic rulefor reading instruction: "Make learning to read easy^—^which
 
means making reading a meaningful,enjoyable,useful,andfrequent experience
 
for children"(p. 133). Students are to be provided with opportunities to hear and
 
to read authentic stories.
 
The integration of reading, writing,speaking,and listening is one ofthe
 
cardinal precepts ofthe whole language perspective; much has been written
 
aboutstrategiesfor developing children's reading and writing skills. However,
 
the stateframework also directs that"teaching strategies must integrate
 
instruction in verbal skills and the language arts rather thanfragmentand isolate
 
conventions and mechanics from meaning"(p. 18). Children learn the meaning
 
oflanguage by the development ofspeaking and listening skills through role
 
playing, creative drama,readers'theatre, informal discussions and formal
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speech making. Chambers(1970 reflects thatthere has been a concern for the
 
quality ofchildren's literature centered on the printed page, but publiceducation
 
hasneglected the aspect ofchildren's literature in the oral tradition. Storytelling,
 
often regarded asentertainment rather than an educational tool, is an oral
 
language activity neglected in the language arts curriculum.
 
In many publicschool classroomstoday,stories are being told by invited
 
performers largelyfor the sake ofentertainment. Technical knowledge also has
 
produced a wealth ofelectronic storytellers available to teachers. Hamilton and
 
Weiss(1990)note that in our society today it is difficultfor children to use their
 
imaginations because they are continually bombarded bythe images ofothers^
 
in movies,and videos,on T.V.,and in picture books.. Manyfolktales and stories
 
have been produced by record and film companies with professional actors as
 
storytellers. Butthese productions missthe essence ofstorytelling—"thatof
 
personally relating a good story to a group oflisteners ata given time in a given
 
place"(Chambers,1970, p. 10).
 
Listening to and telling stories can help the developmentofimagination.
 
Withoutimagination children are restricted to a narrow environment defined by
 
that which they can see and touch. Colwell(1980)points outthatthrough
 
listening to stories,the child becomesaware ofthe magicand music ofwords.
 
Ata time in our society when the emphasis is on receiving information visually
 
through television and videos,and when movie heroes often replace the
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characters offairy tales and mythology,a child is less willing or able to listen
 
withoutthe help of visual images."Storytelling helps to restore the importance of
 
the spoken word"(p.5).
 
Reflecting on the importance ofthe imagination asafoundation for
 
learning and asan integral ingredient in the reading process, Egan(1989)
 
advocatesthe revision ofteaching methodsto considerthe child not only asa
 
"logico-mathematical thinker"(p. 17), but also asan imaginative one.
 
"Imagination has been pushed to the'sidelines,'to the 'frills' of art, musicand so
 
on,from which it can less easily be displaced"(p. 18). Egan advocates
 
storytelling and even expoundson thefeatures ofstories thatcan become
 
modelsfor teaching in general. He relates how this kind ofteaching uses
 
children's conceptual abilities by drawing on and engaging the communicative
 
powers ofstoryform.
 
Even in the early twentieth century. Katherine Dunlap Gather(1919)
 
noted that storytelling wasconsidered to be ofvalue in kindergarten and in the
 
primary grades, but needed to be included in the curriculum forthe older child
 
and its value in the classroom recognized by teachers of all grades. Wells
 
(1986)suggeststhat stories have a role in education beyond their contribution to
 
the acquisition ofliteracy. "Constructing stories in the mind—orstorying as it
 
hasbeen called—^ is one ofthe mostfundamental meansof making meaning;as
 
such, it is an activity that pervades all aspects oflearning"(p. 194).
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Corson(1988)states that"the role ofthe middle years ofschooling,then,is the
 
vital onefor promoting oral language development in children"(p.61). During
 
this period,children begin to think more aboutthe wordsthey choose and about
 
their meanings. Corson advocates storytelling asone ofthe oral language
 
approachesto use acrossthe middle school curriculum.
 
Williams and Brogan(1991) report that listening tostories
 
gives at-risk readersasense ofconnected oral language or
 
story structure. "Listening comprehension is a prerequisite
 
to all other language learning. Understanding words helps
 
children to usethem meaningfully in oral and written
 
communication"(p.9). Clearly,then,in providing more
 
meaningful literacy experiencesfor oral language
 
development, it is beneficial for both teachers and students
 
to listen to and tell stories ratherthan hearthemfrom
 
professional guests,whether human or electronic.
 
HISTORY
 
Storytelling is the oldest ofarts not restricted bya specific culture or
 
civilization. In earliest civilization, people sat around fires at night and shared
 
experiences. Atfirst, when the spoken word was in its infancy,feelings were
 
expressed in rhythms or monotonous sing song. Even when language became
 
highlydeveloped,the pleasure ofrhythmic repetition continued.
 
Bakerand Greene(1987)describe the first written report ofan action
 
resembling storytelling in an Egyptian papyrusknown as"Westcar Papyrus"
 
which relates how the sonsofCheops,the pyramid builder, entertained their
 
father with stories, recorded between 2000and 1300B C.(p.2). In the Bible in
 
the book of"Judges,"there is a description ofstorytelling when Jothamfells a
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tale to the people ofSechem(cited in Pellowski, 1977, p.4). Sanskrit scripture
 
contains examples ofstorytelling for religious and secular purposes. The
 
teachings of Buddhism,Confucianism,and Taoism all used storytelling devices
 
to spread orto reinforce a belief.
 
The earliest known hsroic epic"Gilgamesh"wasfirst told by Sumerians
 
who invented the written word. Such epicsas"Beowulf and the Finnish
 
"Kalevala"were told for centuries before they were written down(Baker&
 
Greene,1987, p.2). Greek myths were told by storytellers to explain creation
 
and theforces of nature. Storytelling isfound in the Pre-Christian Latin literature
 
of Cicero and Homer(Pellowski, 1977, p. 7). Authors generally agree on the
 
basic social and individual needsfulfilled by storytelling: satisfying a curiosity
 
aboutthe past and an understanding about man's origins,fulfilling a need to
 
keep alive a heroic past,and providing entertainment(Baker&Greene,1987).
 
Pellowski(1977)states it also"evolved from the human need to communicate
 
experience to other humans"and "fulfilled an aesthetic need for beauty,
 
regularity, andform through expressive language and music"(p. 10).
 
With the increase oftrade and travel, people began to hear stories once
 
confined within a specific area. Stories passed into China and EastAsia; into
 
Europe through Russia;and through the Arabs in North Africa and Spain.
 
Europe wasalso enriched bythe exploration and colonization ofthe Americas.
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The early storyteller wasthe bringer ofnews,a historian,a sustainer of
 
religion and morals,a disperser ofculture, as well asan entertainer. In Africa
 
resident storytellers and traveling storytellers related their tales,fables,and
 
anecdotes. In Europe there were the Anglo-Saxon"gleemen"and,later, Norman
 
minstrels who traveled over England and the continent, all the while learning
 
new tales and passing them along in song,dance,and story. Similarly, there
 
were the"minnesingers" in Germany,and the"ollams" in Ireland(Baker&
 
Greene,1987, p.2).
 
With the invention of printing in 1450,the minstrel tradition waned as
 
scholars began to write down stories. Folkiorists began to collect and preserve
 
tales, resulting in the written anthologies ofthe Brothers Grimm,Joseph Jacobs,
 
Peter Asbjmsen,Jeremiah Curtin,Joseph Campbell and others(Baker&
 
Greene,1987).
 
Through the years the interaction oforal and written literature has
 
continued. Parents,grandparents, nannies,and child caregivers have always
 
told stories. Thefirst organized programs ofstorytelling appeared in
 
kindergartens. Friedrich Froebel,whofounded the kindergarten movement in
 
1837,made storytelling an important part ofthe curriculum. German emigrants
 
to America brought with them the concept ofkindergarten which wasfirst
 
incorporated into the publicschool system in 1873(Baker&Greene,1987, p. 3).
 
Instruction in storytelling wasalso given in training schoolsfor kindergarten.
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In 1905Sara Cone Bryant,a kindergarten teacher,wrote How to Tell
 
Stories to Children, the first storytelling textto be published in the United
 
States(cited in Baker& Greene,1987, p. 3).The playground movementand
 
growth ofsettlement houses also encouraged storytelling to children as well as
 
story hours in libraries.
 
The exact date ofthe first library story hour is uncertain, butasearly as
 
1899, storytelling was tried experimentally in the Carnegie Library of Pittsburgh
 
around the time the first departmentfor work with children wasorganized,and
 
Frances Jenkins Olcott, director of children's work,incorporated the story hour
 
asa regular part ofthe program(Baker& Greene,1987).
 
In 1890 Marie Shedlock became a professional storyteller in London. Her
 
lectures to teacherson storytelling served asthe basisforthe now classic.The
 
Art of Storvtellino (cited in Baker& Greene,1987, p.4). Miss Shedlock
 
lectured in France and England and toured the United States mostsuccessfully.
 
She wasa true artist, and asshe traveled throughoutthe United States telling
 
stories and giving lectures,she wasthe first to promote the concept of
 
storytelling asa true art. In 1902 after her visit, regular story hours were
 
established in Boston. In Pittsburgh, librarians began to take storytelling to the
 
playgrounds and to hold weekly story hours attheir branches.
 
In succeeding years,a number ofindividualssuch as Edna Whiteman,
 
Anna Cogswell, Mary Gould Davis,and Ruth Sawyer made significant
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cx>ntrjbutions to thefield ofstorytelling through their collecting ofstories, their
 
writings, their lectures, and their work in establishing storytelling programs in the
 
new York, Cleveland,and Chicago Public Libraries.
 
In 1888 Gudrun Thome-Thomsen cameto Chicagoforteacher training at
 
Cook County Normal School. She wasstrongly influenced by Francis W.
 
Parker,"thefather of progressive education." In 1893her husbandjoined the
 
staff of Parker's new school,which atthe invitation ofthe president ofthe
 
University of Chicago,joined the university as part ofthe newlyformed School of
 
Education. Gudrun's husband,Georg,wasappointed director ofthe Laboratory
 
Elementary School,which being Froebel inspired, included storytelling in its
 
curriculum.
 
In 1901 Gudrun Thome-Thomsen was appointed critic teacher ofthe third
 
grade and instructor in the School of Education(Baker& Greene,1987, p. 14).
 
Shefirmly believed that listening to oral literature prepared children for reading,
 
and she recommended that teachers use storytelling when children had difficulty
 
in decoding.
 
DEFINING STORYTELLING
 
Storytelling is not reading a story aloud; it is not creative drama; it is not
 
readers'theatre; it is notthe presentation ofa memorized script; and,according
 
to purists, it does not involve the use of propssuch as puppets,felt boards,or
 
costumes. True storytelling involves only three basic elements: the story,the
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storyteller, and the audience(Colwell, 1980). Withouta book or props,
 
"storytellers arefree to use gestures or movementsto enhance their telling"
 
(Hamilton&Weiss,1990, p. 11). The listeners become involved in creating
 
story"and the entire process becomesa shared experience. The interaction
 
between teller and the listener is direct. "The eye contact,the body language,
 
the whole range ofemotional response,of paralinguistic cues and cue giving
 
serve to create an act ofcommunication that is intimate, personal,and mutual"
 
(Trousdale, 1990, p. 170).
 
Storytelling is a unique and distinct way ofstorying as oral literature can
 
only be preserved through the transmission oforal language.
 
'Story'is a mystery that hasthe powerto reach within each of
 
us,to command emotion,to compel involvement,and to
 
transport us into timelessness. 'Story" is a structural
 
abstraction perhaps built into human memory,a way of
 
thinking,a primary organizer ofinformation and ideas,the soul
 
ofa culture, and the mythic and metaphoric consciousness of
 
a people. It is a prehistoricand historicthread of human
 
awareness,a way in which we can know,remember,and
 
understand(Livo& Rietz, 1986,p.2)
 
Lucille and Bren Breneman define storytelling as"an interpretive art
 
falling underthe area ofaesthetic communication, more often called oral
 
interpretation.... The storyteller's material is restricted to the narrativeform—
 
to the recounting of real or imaginary events"(1983, p. 7).
 
Storytelling is oral literature and provides"an opportunityfor children to
 
experience living language,language that communicates ata level above and
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valuable tool In the language arts program in the intermediate grades. It gives
 
studentsa real purposefor learning to speak clearly and expressively and to
 
interpret and evaluate various kinds ofcommunication thataccompany
 
speaking. Listening to,talking about,and telling stories can stir students'
 
imaginations, build their oral communication skills, and establish language
 
experiencesasafoundation to draw on later.
 
VALUE OFSTORYTELLING
 
Children learn language in social contexts by Interacting with other
 
children and adults. "Studies illustrate that development of vocabulary and
 
syntactic complexity in oral language is enhanced in children who arefrequently
 
exposed to stories"(Strickland & Morrow,1989, p.260). Additional research
 
indicates that storytelling promotes academicskills, builds mental imagery,and,
 
in general,gives our lives meaning. According to Livo& Rietz(1986),for the
 
student storyteller, storytelling generatesan awareness ofand sensitivity to the
 
thoughts and feelings ofthe listeners, notto mention the development of poise.
 
It also improves students'discrimination in choices of booksand stories and
 
increases their knowledge of literature.
 
Frank Smith(1985) in Reading Without Nonsense enumerates ways in
 
which children in school can e)q5erience printed language that has both interest
 
and meaning for them. One ofthose strategies isforteachers to ensure that
 
children havean opportunity to read orto hear stories with intrinsic appeal.
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Chambers(1970)speaks ofwritten stories, born in the oral tradition, which still
 
contain "imaginative magic"but have remained static, unable to change with the
 
times because they wereforced to fit the new tradition, literature in print. "They
 
are impaled on the written page waiting to come alive again asthey were
 
created. They docome alive again forthe storyteller still works,and magic is
 
still there"(p.9)
 
Research supportsthe view that storytelling can bea valuable whole
 
language strategyfor providing children with an interesting, meaningful literature
 
experience and for developing the modesof listening and speaking as well as
 
the modesofreading and writing. "By daily reading and telling stories to
 
students,teachers makea declaration—story,along with students, is atthe
 
heart ofthe curriculum"(Watson,1989,p. 134).
 
Listenino
 
"Listening comprehension is a prerequisite to all other language learning"
 
(Williams& Brogan,1991, p.9). Children initially learn languagefrom adult
 
models,and through exploration and use oflanguage,they search for patterns
 
that connectand makesense.Therefore it is beneficial for children to be
 
provided with opportunitiesfor hearing different patterns oflanguage.These
 
patterns are acquired,in part,through listening to stories and through story
 
discussion (Kies, Rodriguez, Granato,1993, p. 44). "By listening to a variety of
 
tellers, students learn to discriminate and evaluate storytelling styles, story
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genres,and the strengths and weaknesses of both"(Peck.1989. p. 139). They
 
also learn to listen for details about characters, plot, and setting,thus developing
 
a story sense.
 
The role ofthe listener is to participate in the creation ofan imagined
 
world. Hearing stories stimulatesthe imagination which, priorto the age of
 
technology,wasthe mind's creative tool. In our society many children are
 
deprived ofthe opportunity to create their own mental images because
 
television, videos,and even picture books, provide these imagesfor them.
 
Hearing stories also helpsto inculcate a love oflanguage,and to provide the
 
opportunity ofexperiencing thejoy of words"rolling offtheir tongues"(Hamilton
 
& Weiss,1990. p. 4). which is a special bonusfor at-risk readers who can then
 
forget the mechanics ofdecoding andjust enjoy the language. Word Weavino.
 
A Teaching Sourcebook bestsummarizesthe listening value ofstorytelling:
 
The ultimate effectiveness ofstorytelling in the classroom,
 
however,is that it begins atthe first step in the language arts
 
skill-building process—it's a listening activity. It is immediate
 
and speaks directly to the listener with continuouseye contact,
 
full body gestures,changing voices,facial expression,
 
descriptive language and extemporaneous details that are
 
created freshly each timethe story is told"(Farrell. 1984. p.
 
34).
 
Speaking
 
Welearn to story by storying. Barton and Booth propose that children
 
need to engage in narrative more,"in practicing the art ofstorying. in developing
 
their'story sense'"(1990. p. 17). It is narrative which provides thefoundation
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for reading in the curriculum. Harste,Woodward,&Burke propose that"Oral
 
language is a strong factor in the development of literacy"(cited in Peck,1989,
 
p. 140).
 
Barton and Booth(1990) describe eight story response modes,some of
 
which directly involve speaking. There is"Story Talk," which involves gossiping
 
and commenting about stories, literature circles, sharing discoveries,etc. There
 
is also the"Tellirig and Retelling of Stories"which includes students telling their
 
own anecdotes and stories or retelling a story they have read in their own words.
 
A third story response mode involving speaking is"Reading Stories Aloud"which
 
might include reading selected piecesfrom a book,reading a book to a younger
 
child,reading the dialogue asa script, or taping the story(pp.114&115).
 
Whether telling an original story or retelling a story they've read,children
 
benefit through the improvement ofexpressivelanguage skills and in the
 
increase ofself-esteem through building poise and self-confidence when
 
speaking before a group(Hamilton& Weiss,1990. p. 12). Students learn to
 
participate productively and cooperatively in various size groups;they learn to
 
accommodate wordsand strategies to various audiences;and they learn about
 
various levels ofcommunication including facial expressions,body language,
 
and irltonation (Livo &Rietz,1986, p. 345).
 
Storytelling then providesstudents with the opportunity to use and
 
develop their oral language skills which are a tool for intellectual advancement.
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"Talk becomesa meansfor absorbing patterns ofthinking"(Corson,1988, p. 3).
 
Storying,the art of narrative, is afundamental way of making meaning.
 
Readino
 
Essentially, storytelling is an invitation to read. Many students will ask to
 
read a particular story after hearing it told. They learn that reading can provide
 
pleasure as well as knowledge and,through their reading,"they learn tojudge
 
literature critically, both on personal taste and literary merit;they compare and
 
contrast stories. Theyare assuredly reading for meaning"(cited in Peck,1989,
 
pp.139& 140).
 
Hamilton and Weiss point outthat making stories is basicto making
 
meaning and "pervades all aspects of learning"(1990. p. 1). Story is a pattern
 
for organizing information. Stories such asfolktales and myths give modelsfor
 
behavior,and insight into human relationships. Most importantly, stories stir the
 
imagination and promote visualization.
 
Egan(1989)believesthe use ofimagination, or"ecstasy"as he terms
 
it. is what is lacking in today's reading curriculum. Ratherthan viewing reading
 
asa complex techriical task,weshould concentrate on providing children
 
reasonsfor expending the effort in learning to read through stimulating the
 
imagination. "The story is notjustsome casual entertainment; it reflects a basic
 
and powerfulform in which we makesense ofthe world and experiences"(p.2).
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Given that philosophy,Egan proposesthe developmentofteaching units across
 
the curriculum according to the power ofthe storyform.
 
The value ofstorytelling in the development ofreading skillis is best
 
summarized by Catharine Farrell(1991),"Studentsexposed to storytelling can
 
more easily read with a'sense ofstory,'a knowledge ofstory syntax,language
 
charactertypes,and probable outcomes"(p. 14). Storytelling is a way of
 
providing children with real, meaningful language experiences. The ability to
 
comprehend improvesthrough the acquisition ofstoryform.
 
Writinc
 
It is natural to progressfrom hearing,telling,and reading stories to writing
 
original stories. These original stories may be patterned after literaryforms
 
students have been exposed to. Writing their own stories involves"learning
 
waysto generate ideasfor writing,to select and arrange them,tofind
 
appropriate modesfor expressing them,and to evaluate and revise whatthey
 
have written"(Livo& Rietz, 1986, p. 347). After the story is written,a child can
 
then share it by reading it to others.
 
Research indicates that oral language servesasa catalystfor written
 
language learning(Houston, Goolrick,&Tate, 1991). Storytelling as an oral
 
strategyfor writing has proven successful even for students with ieaming
 
exceptionalities because it provides a learning experience which builds self-

esteem and which is enjoyable. Written stories are translated from
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contemporary oral folklore,such as myths,tall tales,folktales,and family stories.
 
Telling and writing folklore and family stories offer the added bonus ofimproving
 
multicultural communication.
 
Children,through having heard stories, are inspired to tell and write their
 
■ 
own stories. Hamilton&Weiss(1990)reportthat in the writing ofthese stories,
 
children will have a greater tendency to use regular story componentssuch asa
 
beginning and end,characters, plot, setting,and theme. In other words,
 
storytelling is the catalystfor giving children asense ofwhatstory really is.
 
RECENT RESEARCH
 
Studies indicate a resurgence in the art ofstorytelling since the 1970s.
 
This renewed interest coincides with several language studies on the teaching
 
roles ofstoriesfor children. In Languaoe and Leamino.British educator,James
 
Britton, describes the two wayswe use language; asa participant, which
 
involves the exchange ofobjective information and as a spectator, which
 
involves interpreting and representing life experiences(cited in Farrell and
 
Nessel, 1984). "The child's'sense ofstory,'or how the child structures and
 
interprets the events of his world through storytelling is an example ofthe
 
spectator role in language use"(Farrell& Nessel,1984, pp.6&7).
 
Arthur>^plebee,in a 1978study in which he examined children's stories,
 
concluded "that a child's'sepse ofstory'was a way ofstructuring the everyday
 
world"(cited in Farrell and Nessel,1984, p. 7). Anotherstudy by Garth Brown in
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1977found there was"a direct correlation between sense ofstory, reading
 
comprehension,and writing ability"(cited in Farrell& Nessel,1984, p. 7).
 
In 1979theZellerbach Family Fund financed a three-year grantfor an
 
experimental storytelling program called Word Weaving. This program was
 
intended forthe primary grades with the purpose ofteaching storytelling to
 
teachers who would then utilize this strategy in their classrooms. A workbook
 
Word Weaving.A Storytelling Workbook wascompiled and field tested in two
 
San Francisco public schools.
 
Until this time little research existed on how storytelling actually affects
 
students. Word Weaving programs had indicated that storytelling aided oral
 
language development,increased the use ofimagination,and improved
 
memory. To investigate and documentthe effects ofa Word Weaving program
 
for kindergarten and first-grade students,the Pittsburg study wasimplemented in
 
1981 in Pittsburg, California. During the year-long study,each teacher
 
participant employed the traditional way ofstorytelling— simply telling stories to
 
the class withouta book or props but using only the human voice and eye
 
contact with the audience.
 
The results ofthe data indicated that Word Weaving had a positive effect
 
on children's ability to generate new stories based on stories they had heard.
 
The Word Weaving students also told longer stories than the control group,and
 
were able to add new imaginative ideas to their stories. Teachers reported that
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storytelling In students'oral language development,comprehension,and basic
 
understanding ofstory.
 
A more recentstudy detailed in Analyzing Storvtelling Skills: Theory to
 
Practice(Hedberg&Westby,1993)analyzes the role of narratives in language
 
and learning. "Narrativesserve asa bridge to literacy. Narratives are the first
 
extended type ofdiscourse that children engage in.... Storytelling is an
 
extended discourse thattranscends all cultures. Stories are central to the
 
school curriculum because,through stories, children vicariously extend the
 
range oftheir experience beyond the limits oftheir immediate surroundings"
 
(p.9).
 
Hedburg and Westby's manual also presents guidelinesfor collecting
 
stories; provides developmental information on narrative story discourse and
 
guidelinesfor assessment;and explains the relationship of narrative discourse
 
to literacy.
 
STORYTELLING TODAY
 
Storytelling is an artform that appears to be in the midst ofan
 
extraordinary revival,so much so that it is affecting many aspects ofour society
 
from education to business and corporate managementto health and social
 
services. During thefolk movementofthe60sand early 70s.a renewed interest
 
in oral tradition surfaced, resulting in the first National Storytelling Festival in
 
Jonesborough,Tennessee. Two years later in 1975, the National Association
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forthe Preservation and Perpetuation of Storytelling(NAPPS)wasfounded.
 
This organization sponsors the national festival, an annual cx)nference,and an
 
annualfund-raiser entitled "Tellabration"(Anderson,1993). NAPPS,which
 
comprises6000 members,also publishesthe National Directorv of Storvtellina.
 
the"Yamspinner" newsletter,and the Storvtellina magazine. "In its directory,
 
NAPPS lists 350storytelling organizations,64 periodicals and newsletters,and
 
close to 500events"(Anderson,1993, p. 30).
 
People everywhere are becoming involved with storytelling:
 
lawyers, managers of businessfirms,social workers, volunteers in nursing
 
homes,museum program directors, and,ofcourse,teachers. The power ofstory
 
is its ability to establish a bond between teller and audience and to create visual
 
images which spark imagination. Storytelling draws people together and
 
empowersthem.
 
The resurgence in storytelling and subsequentgrowth hascreated new
 
challenges. Issues about storytelling rights and permissions have arisen.
 
Memt)ers of NAPPSexpress a need for closer relations between storytellers and
 
book publishers. There is an increasing demand for audio and video cassettes
 
and book versions of myths and folktales,such as Native American stories which
 
fulfill the need to respect people ofother cultures. Publishers are also
 
developing booksand tapes aboutfamily stories and childhood memories.
 
"Although books and cassettes can't reproduce the kinetic energy between teller
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and listener,they do celebrate storytelling and enable tellers to reach a wider
 
audience"(Anderson,1993, p.31).Though committing stories to paper defiesthe
 
oral tradition ofstorytelling, manyfeel compelled to write their stories down in
 
orderto passthem on to others ratherthan havethem vanish forever.
 
CONCLUSION
 
Storytelling captivates children and adults alike. It allows people to
 
experience connections in their lives; it servesasa stimulator of imagination,a
 
cultivator ofcreativity,a preserver ofcultural traditions, and an entertainer; it
 
helps children to recognize language patterns and to learn the elements ofa
 
story; it improves their oral skills, their listening skills, and their interpersonal
 
communication. "Ifone ofthe main goals oflanguage experience is to extend
 
and refine children's oral skills and to usethem whenever possible asa basisfor
 
developing complimentary power in reading and writing,then storytelling
 
certainly serves that purpose"(Nelson,1989,p.386).
 
Recentstudies on the effects and importance ofstorytelling imply, at
 
least,thatfurther research is indicated on the use ofstorytelling asa viable
 
educational tool. At best,these studies indicate that storytelling can be an
 
effective strategyfor improving comprehending,for promoting children's
 
excitement about literature,for introducing students to other cultures,and for
 
providing a stepping stone to original story writing. But most important,
 
storytelling enhances oral literacy which is the basisforreading and writing.
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GOALS
 
This project addressesthe Improvement ofspeaking and listening skills to
 
furtherlanguage and literacy development within a whole languageframework In
 
the Intermediate grades. Its primary purpose Is theformulation ofa handbook
 
for the teacherto use In Implementing student storytelling. Thefocus ofthis
 
handbook will be to demonstrate how storytelling can be an effective strategy In
 
promoting oral language development In gradesfourto six. Noted reading
 
authority Kenneth Goodman(1986)points out that"a child's speaking/hearing
 
experiences are the basisfor reading Instruction. A child must build reading and
 
writing skills on afoundation oforal communication abilities"(cited In Modaff&
 
Hopper. 1984, p. 40).
 
To effect the continued Improvement oforal literacy In the Intermediate
 
grades,this handbook will Incorporate thefollowing objectives;
 
1. 	Foster the art oflistening and Improve concentration.
 
2. 	Develop oral language skills and stimulate creativity.
 
3. 	Introduce studentsto patterns oflanguage and build vocabulary.
 
4. 	Encourage creative writing by learning the story components of
 
beginning, middle,end,characters, setting, and plot.
 
5. 	Provide practice In visualization and fantasizing which Is the basis
 
ofcreative Imagination.
 
6. 	Create an awareness ofand appreciation ofother ethnic cultures.
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7. Help studentsto become aware ofthe magicofwordsand to view
 
booksasasource of pleasure in life.
 
8. 	Develop aframe ofreferenceforfuture literary encountersand
 
foster discrimination in the choice of books and stories.
 
9. 	Improve self-esteem,confidence,and poise.
 
10.Add new dimensions to other curricular areassuch associal studies,
 
math,and science.
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LIMITATIONS
 
Thefollowing limitations need to be addressed in this projec?t;
 
1. 	The activities presented are geared to the intermediate grades.
 
2. Older students mayfeel more reluctant than primary students to
 
engage in storytelling.
 
3. Teachers in the intermediate grades,where content is emphasized
 
more,mayfeel pressured and thus reluctant to devote the time to
 
storytelling projects.
 
4. Thetechniques presented for student storytelling will adhere to the
 
traditional view ofstorytelling, which meansthe use of props, puppets,
 
felt boards,orcostumes will not be advocated.
 
5. 	It is difficult to dispel the numerous misperceptions of storytelling and
 
to convince educators of its value asan educational tool, thusa
 
handbook may not be enough to convince them.
 
Conclusion
 
In spite ofthe limitations cited above, it is this writer's beliefthat the
 
implementation ofstorytelling can further the developmentoflistening and
 
speaking skills needed in the intermediate gradesto provide a better balance
 
with the presentfocus on reading and writing content. Storytelling, or oral
 
literature, is basicto a whole language classroom. Many whole language
 
precepts promote the developmentoforal literacy. We use langusge to reflect
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on our personal experiences,and through oral and written language,weshare
 
these experiences with others. Ifstudents are to become members ofa literate
 
society, it is essential to develop connections among a child's experiences,
 
imagination,and the curriculum. Storytelling is the perfect vehicle forforging
 
these connections
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APPENDIX A:
 
STUDENTSTORYTELLING: ASTRATEGY FOR DEVELOPING
 
ORAL LITERACY IN THE INTERMEDIATE GRADES
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"Once a story is absorbed into a book, it is divorced from its teller and it
 
becomes like the scenario ofa film, a mere outline ofthe real thing, neither
 
bones norflesh"(Millman,1977, p. 125).
 
"It is only when our old songs and old tales are passingfrom one human being to
 
another, by word of mouth,thatthey can attain their full fascination. No printed
 
page can create this spell. It is the living word—thesung ballad and the told tale­
-that holds our attention and reaches our heart"(Chase,1943, p. xi).
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INTRODUCTION
 
The whole language phitosophy advocates the integration oflistening,
 
speaking,reading,and writing skills and prop>oses that language should be
 
meaningful and relevant to the learner. Research indicates that listening and
 
speaking are precursors to reading and writing. Long before children read,they
 
begin to understand language through the spoken word. Oracy isa necessary
 
ingredientfor literacy. Many educators agree that oral language activities are
 
critical to children's language development. This is especially true ofthe
 
intermediate grades where there is a need fora better balance between the
 
modesofreading and writing and those of listening and speaking.
 
The purpose ofthis project is to promote this developmentoflistening and
 
speaking skills by providing you,the teacher, with a handbookfor guiding
 
children in the telling ofstories and for integrating storytelling into the curriculum
 
ofthe intermediate grades,fourto six. Through the strategy ofstorytelling, you
 
can help your students improve their oral language in a meaningful contextual
 
setting,thereby solidifying thefoundation for reading and wiriting.
 
According to Watson(1989),"Story,along with the students, is atthe
 
heart ofthe curriculum"(p. 134). Not only telling stories, but listening to stories
 
is basicto students'developmentas readers and authors. By listening to
 
stories, your studentscan improve self-understanding. Storytelling promotes
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bonding asa community oflearners; it can be a vehiclefor"connecting with
 
disconnected students'(Farrell, 1991, p. 10);and it encourages visual thinking.
 
This handbook will discuss storytelling techniques,the modeling of
 
storytelling, and how to guide students in choosing stories,learning them and
 
telling them effectively. It will also include suggested evaluation procedures and
 
an annotated bibliography ofstories appropriatefor students in gradesfour to
 
six.
 
There are no definitive lesson plans prescribed here. Storytelling is
 
magical; it is exciting,and stimulating—a personal communication that bondsthe
 
teller and the listener. Do not relegate storytelling to the didactic confines ofa
 
written lesson plan, but rather use the general guidelines and information
 
presented here asthe basisfor a teaching unit which flows with the responses
 
and needs of your students.
 
Please remember,also,that storytelling is not the same as reading aloud,
 
though both share similar benefits. Listening noticeably improves when you set
 
the book aside and tell a story directly. The listeners become more actively
 
involved in the story. The process of listening becomesa shared experience,
 
encouraging active involvement and promoting bonding within the group.
 
Finally, storytelling in this handbook is storytelling which involves only
 
the story,the storyteller, and the audience.According to Livo& Rietz(1986),
 
"The discriminating features ofstorytelling have to do with the relationship
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between the story,the teller, and the audience during the telling"(p. 19). The
 
story is thefocusand is notfound in the manipulation of props,scenery,or
 
costumes which tend to distract the listenerfrom fc)ecoming immersed in the
 
story.
 
Iinvite you to venture into the pages ofthis handbook and let your
 
students experience the storytelling adventurel
 
MODELING STORYTELLING
 
In order to teach children storytelling,one must providea modelfor what
 
storytelling is. You mayfeel you must hire a professional storytellerfor your
 
class orshow a video ofa professional storytelling performance. "Don't,
 
however, be intimidated bythe virtuoso performances of professional storytellers
 
who sing, dance, play the guitar and mime their stories. Some ofthem are
 
wonderful,some are nof(larusso, 1985, p.40). You do not have to be a
 
professional storyteller to offer children an opportunity to hear stories and to be
 
stimulated and inspired. The magicgenerated from the direct intimacy between
 
storyteller and audience can be powerful and challenging.
 
You mayfeel uncomfortable telling stories or think that it is too time-

consuming to learn them,but with comparatively little effort, you can make
 
literature and other areasofcumculum come alivefor your students. It is better
 
to begin with simpler stories that students arefamiliar with. The object atfirst is
 
simply having the children enjoy listening to a story.
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 step 1-Storv Selection
 
Selecta story you really like and wantto share with others. Folktales or
 
fairy tales are good to start with because they contain relatively little description
 
and consist mostly of plot. Pick afavorite fairy tale,for example,one with a
 
relatively simple plotsuch as"The Elves and the Shoemaker."Or"Strega Nona."
 
Step 2-Reread
 
In your preparation for telling the story, reread it several times. Never
 
memorize the story but try to visualize the characters and the action. Determine
 
the story's structure and plot it out, whetherby a diagram,a story map,or a
 
simple outline.
 
Step 3-Practice
 
Practice by telling the story in front ofa mirror, by recording it and
 
listening to the playback, by taping it with a video camera,oreven by practicing
 
in front offamily members orfriends. Now you are ready to tell your story to
 
your students assoon as you establish a mood.
 
Step 4-Establish Mood
 
Before you tell your story, it is important to take a little time to establish a
 
^ ■ • ■ ■ ■ ■ 
receptive emotional climatefor your listeners. You and yourstudents will enjoy
 
storytime more if it is a relaxed, informal occasion—an uplifting timefor beauty
 
and mutual creation. Following aresomesuggestionsto help create that special
 
mood: (1)Begin with a well-ventilated room;(2)take care to havesome enticing
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bookson display,and perhaps,somefresh flowers;(3)arrangefor cx>mfortable
 
seating;some storytellers prefer to have their listeners seated in a semicircle,
 
often on the floor ratherthan on chairs.
 
Step 5-Ritual Beainninasand Endings
 
Beginninos
 
In establishing thatspecial atmospherefor storytelling, it isfun to
 
experiment with ritual beginnings and endings. There are certain behaviors or
 
rituals which signal to an audience that you are nowleaving the world ofreality
 
and entering the world offantasy. Some ritual beginnings involve audience
 
response,and they vary according to different cultures. Children,especially,
 
respond enthusiastically to these rituals. Here aresomesuggestionsfor ritual
 
beginningsto help you getstarted. After you have tried some ofthese, you and
 
students will likely wantto adapt yourfavorites or create your own!
 
1. In some cultures,the storyteller lights a special candle asa signal that
 
storytelling is aboutto begin. The storyteller announcesthat, once the candle is
 
lit, noone is to speak butthe storyteller. Atthe end ofthe story hour,the
 
listeners make silent wishes before blowing outthe candle.
 
2. In Other cultures,the story storyteller wearsa special story hat,shawl,
 
story vest, or apron. Pockets in the apron contain objects, phrases or titles. The
 
students'choice of pocket determines the story to be told(Mason& Watson,
 
1991).
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3. Many classrooms havea special storytelling rug ora storytelling stool
 
whidi is labeled assuch.
 
4. If you sing or play an instrument,chooseatheme song to begin and
 
end each storytelling session. Havefun!! Be inventive! Let your students
 
contribute ideas oftheir ownfor a special song or rhyme to use asa ritual
 
beginning.
 
5. If nothing else worksfor you,there are alwaysthose ritual wordssuch
 
as, Once upon a time.. "Now it cameto pass,"or"Long ago,in a kingdom far
 
away"(Mason& Watson,p. 22). You can also use the opening,"A story,a
 
story. Let it come. Let it go." The storyteller chants: "A story,a story." The
 
audience replies: "Let it come. Let it go"(Livo& Rietz, p. 167).
 
Ritual Endings
 
Oncethe story hasended,there are ritual endings to signal the end of
 
your imaginaryjourney and your return to the real world. Examples are:
 
(1)"This was given to me by myteacherand I give it to you."(2)"And that's the
 
end ofthat!"(3)"Ifthey haven't moved,they live there still"(Mason&Watson,p.
 
22). (4)"And they lived happily ever after" or"Snip,snap,snout! And now the
 
tale is out!"(Livo& Rietz, pp. 191 & 193).
 
Whatever beginning and ending rituals are used, it is the storyteller's
 
responsibility to establish an atmosphere ofanticipation for thatspecial magicto
 
take place
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step6-Eve Contact
 
Once you have created a listening mood,besure to maintain eye contact
 
with your studentsthroughout your telling ofthe story. Keep looking into their
 
eyesand speak slowly and loudly enough to be heard in the back ofthe room.
 
Only use gestures ifthey suitthe story and if youfeel comfortable using them.
 
Rely on yourown personality and immerse yourself in the story.
 
As you gain experience in telling stories, you will not only leam the subtler
 
techniques ofthe art ofstorytelling, but you will be revitalized bythe delightand
 
involvement of your students in story. Telling stories is a processforthe teacher
 
as well asthe student: both share in the exploration oflanguage.
 
Student Participation
 
After the telling of yourfirst story, teil yourstudents additional stories in
 
which you increase the class participation whether by having the class repeat a
 
specific phrase, by incorporating riddles andjokes into the story, or by having
 
studentssupply sound effects at various placesduring the telling ofthe story.
 
These sound effects might include slapping handson kneesforfootsteps,
 
squeaking like a mouse,or blowing like the wind. Students can then try retelling
 
the story orally or in writing. Part ofthe retelling can bea drawing ofthe
 
students'favorite part ofthe story or telling the storyform another character's
 
point of view.
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Additional Suggestions
 
Additional group activities which are useful in preparing studentsfor
 
storytelling are to provide a storyline and askthe studentsfor descriptions ofthe
 
characters. The next step would be to provide the characters,theme and setting
 
and give students more responsibilityfor establishing a plot; in other words,for
 
creating some type ofconflict and resolution.
 
STUDENT INITIATION TO STORYTELLING
 
After you have modeled storytelling for your students,the nextstep is to
 
acquaintthem with the idea ofstorytelling. "We musthelp children to find the
 
voice ofa story and explore waysto help that voice speak aloud"(Barton&
 
Booth, 1990, p. 32). There are numerous waysto initiate students, painlessly
 
and informally, into the world of storytelling.
 
1• Telling Jokes and Riddles/Reciting Poems. These afford the studenta
 
relatively shorttime to makea brieforal presentation in front oftheir
 
classmates. Even your shy,reluctantstudents can enjoy this
 
activity.
 
2. Familv/Personal Exoerience Stories All children love to tell their
 
personal experiences. In Children Tell Stories Hamilton and Weiss
 
(1990)relate a professional storyteller's suggestion fora gameto begin the
 
personal experience storytelling activity. Theteacher tells
 
two stories ofsupposed personal childhood experiences The
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students must decide which story is true and which is made up. The
 
students then have the opportunity to stymie their classmates by
 
telling something that happened tothem or byfabricating a story and
 
having their classmates decide which story is true. Studentscan also
 
gather storiesfrom olderfamily membersfor telling and transcribing
 
intojournals or scrapbooks.
 
Ratelling Stories. This retelling activity should begin with relatively
 
short,simple stories which can be understood easily. After reading or
 
telling the children a story, review the plot by helping them to charta
 
brief outline on the board. Then have the students retell the story
 
either to a partner or in small groups. Another alternative is tohave
 
all students sit in a circle and have each studenttake a turn in telling
 
part ofthe story before passing it on to the next person in the circle.
 
Written Retellino. Read a story or have your students read a story.
 
Then havethem setthe book aside and retell it in their own words by
 
writing itfrom memory. This is an especially effective activity for older
 
students in the teaching ofwriting skills.
 
5. Visuals. Studentscan respond to a story through the art media:
 
constructing bulletin boards, making posters or book covers, mapping,
 
graphing,or designing displays.
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STORYTELLING TECHNIQUES
 
Nowthat your students have been experimenting with listening and
 
speaking through the previously listed activities, it is time to organize a mini­
workshop in which youfamiliarize them with the techniques ofstorytelling. The
 
basictechniques ofstorytelling are eye contact, voice,tempo, pitch,facial
 
expression,and gestures and movements.
 
Eve Contact
 
Eye contact is one ofthe mostimportantelements ofstorytelling. Since
 
storytelling is a participatory artform,eye contact is necessaryforthe close
 
bond that exists between teller and listeners. Good eye contactcan emphasize
 
and enhance the personal aspect ofa storytelling experience.
 
One way to practice eye contact is to have studentsface their classmates,
 
taking time to look ateach person,and slowly introduce themselves and the
 
name ofthe story they are going to tell. Maintaining eye contact is difficult to do,
 
not onlyfor children, butfor adults as well. Hamilton and Weiss(1990, p.80)
 
have agame suggestion which offers students practice in maintaining eye
 
contact.
 
Thestudents stand in a circle. Tell them you will trade places with
 
someone in the circle withouttalking, butjust by making eye contact. You must
 
maintain that eye contact while trading places. The person you traded places
 
with becomes"it" and choosesthe next person to trade places strictly by eye
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contact. Keep on going until everyone has had a turn. The idea is to illustrate
 
the power ofeye contact.
 
Voice and Pitch
 
Encourage your students to use expression in their voice when speaking.
 
Discuss the difference between monotone and voice variation. Many exercises
 
for expressipn,word emphasis,and feeling and mood are detailed in Children
 
Tell Stories by Martha Hamilton and Mitch Weiss(1990).
 
Pitch can also convey various emotionsand characters. For example,a
 
high pitch might indicate fright or diminutive size, while a low pitch would
 
indicate sadness,or a threat ofsome kind. Studentscan practice expression
 
and pitch by repeating thesamesentence to indicate various emotions. For
 
instance, have your students recite a linefrom a well-known fairy tale to convey
 
surprise,fright, anger,or excitement.
 
Volume
 
It is important thata storyteller project loudly enough to be heard even_in
 
the back ofthe room. A discussion ofdiaphragmatic breathing_(breathing Just
 
below your waist instead offrom the chest)would be helpful here. Explain to
 
your students that their diaphragm is a big dome-shaped muscle attached to the
 
breast bone in front and circling around and underthe ribs to the twelfth rib in
 
the back. Have your students lie on their backsand place a hand lightly on the
 
area between the abdomen and the chest Askthem to pant like a puppy. Their
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hand should move up and down with the muscular motions ofthe diaphragm.
 
Point outto your students that this is where the sound mustcomefrom in order
 
to achieve volume.
 
Tempo
 
The rate ofspeech should vary during the telling ofa story in order to
 
convey various moods or emotionssuch asjoy or sadness,excitement or dread,
 
anger,fear, etc. You can demonstrate rate ofspeech through yourown telling
 
ofa story, orthrough various exercises in which the students repeatthesame
 
sentence,and experiment with pausing before or after certain words in orderto
 
convey different meanings.
 
Facial Expression
 
Appropriatefacial expressions usually accompany voice expressions.
 
Studentscan practice happy,sad,and angryfacial expressions with each other
 
and in front ofa mirror at home,or in the classroom. Again, Hamilton and Weiss
 
(1990, p.70)suggesta game wherethe children sit in a circle and one individual
 
makesaface,shows it to everyone,changes to a different expression,and
 
passes it to the nextperson,who mimicsthat expression and then createsa
 
different expression to be mimicked by the next person in the Circle.
 
Gestures and Movements
 
There are varying opinions on the use of gestures and movements in
 
storytelling, especiallyfor beginners. It is advisable to tell students atfirst to
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keep their movementssimple and natural. Gestures should really not be
 
attempted until yourstudents are comfortable with eye contact, voice,and facial
 
expressions.
 
When gestures and movementare addressed,exercises in pantomime
 
are helpful vehicles to encourage the developmentofimagination and emotional
 
communication. Many helpful activities can also befound in Storvtellina Art and
 
Technique by Augusta Baker and Ellen Greene and in Jack Maguire's Creative
 
Storvtellina.
 
All ofthe above storytelling techniques can be presented in a 90-minute
 
workshop,a week-long unit, or a six-week unit, depending on yourtime and the
 
age level and maturity of your students. However,regardless oftechniques and
 
exercises,communicating the meaning ofa story is the main ingredient of
 
storytelling. The most importantthing to remember with beginner storytellers is
 
to advise them to choose a story to tell which they really like and wantto share
 
with someone else. The next most helpful suggestion you can offer your
 
students is to slow down and enunciate carefully. Avoid becoming so immersed
 
in correct storytelling techniques,that youforgetthat storytelling is an enjoyable
 
continuing process,as is all learning. DON'T DESTROYTHE MAGIC!
 
STORYGENRES
 
Now that you have tailored a workshop in storytelling techniques to meet
 
the needs and grade level of your students, you are ready to explore with your
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students the ditferences between folktales,fables, myths,and legends. These
 
will be the basefrom which studentscan choosea story oftheir own to leam and
 
tell. Children between the ages ofeight and ten are ready to listen to tales of
 
adventure,romance,and intrigue. Folktales, particularly those which relate to
 
other ethnic or cultural backgrounds,appeal to this age group. Children in the
 
intermediate grades look up to heroes whose attributes they can admire and
 
emulate astheir role models. Maguire points outthat children from eightto
 
twelve are also developing reason andjudgmentskills. "The modem lack ofa
 
mythology to which they can referfor symbolicguidance and against which they
 
can imaginatively measure their achievements makes storytelling atthis agea
 
crucial developmental need"{1985, p.93). Thus,folktales,fables, myths,and
 
legends have special meaning for students in the Intermediate grades.
 
To acquaintstudents with these story genres,tell or read your students
 
examplesand discuss with them thefollowing characteristics ofeach type of
 
story;
 
Folktale—Afolktale is a story handed down by word-Of-mouth from one
 
generation to another and represents a specific culture. Folktales rely almost
 
entirely on plot and contain stereotyped characters and universal themes.
 
Examples offolktales arethe Br'er Rabbit tales and the African folktales about
 
Anansitie spider. Folktales provide strong reading and listening materialsfor
 
children. The context of'long ago'enables children to explore all the universal
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problems and concernsthat have troubled humanityforever, but in a safe,
 
nonthreatening framework" (Barton& Booth. 1990, pp.69-70).
 
Myth—A myth is a story that attempts to explain a phenomenon of nature ora
 
specific religious beliefor practice ofa particular culture. Examplesare Roman
 
and Greek myths depicting the adventures of God-like beings.
 
Fable—Afable is a story which alwaysteachesa moral,clearly stated atthe
 
end. The characters in fables are usually animals who behave like people. An
 
example is Aesop's Fables.
 
Legend—A legend is a story based on historical fact, but because the stories
 
have t)een retold so often, incidents have been so exaggerated that it is difficult
 
to prove they really happened. Characters such as Davy Crockett, Robin Hood,
 
and John Henry are all part oflegend.
 
There are othertypes of stories which appeal to this intermediate grade
 
level such asscience fiction, tall tales,and story poems, it has been suggested
 
that when you are first experimenting with storytelling,folktales,fables, myths,
 
and legends are easierto use because oftheir simpler plots and clearly defined
 
characters. However,the key here is to choosea story to tell thatone truly likes
 
and wishesto share. Ifsomestudents are particularly excited aboutscience
 
fiction ora story poem,then these arethe stories they should use in their
 
storytelling projects.
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Basic story Parts
 
In the process ofexploring these different story genres,discuss with
 
studentsthe three basic parts to every story:
 
1. Introduction ofcharacters,their location,and initial action
 
2. Conflicts or problems
 
3. Resolution or solution to these conflicts or problems
 
Description and characterization flesh outthis basic storyframework.
 
Descriptive language helps the reader or listener create a mental image of
 
people and places in a story. Characterization involves such traits as motives,
 
attitudes, behavior,and dialog ofthe story characters.
 
Asstudents read or listen to examples of myths,legends,and folktales,
 
guide them in outlining the three main parts ofa story and in discussing
 
description and characterization. After they have practiced analyzing story
 
basics, in groups or with partners, the nextstep toward their own storytelling is
 
to guide them in story preparation.
 
PREPARATION OFSTORY
 
Choosing a Storv
 
Afterthe students have had an opportunity to explore story genres,they
 
are ready to selecta story they wantto learn and tell.
 
1. Provide yourstudents with a list ofappropriate stories, relatively short
 
for beginners. Students maychoosefour orfive storiesfrom the suggested list
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to read and to discuss with a partner. If you divide the class into smaller groups
 
according to interest in folktales,fables, myths,orlegends,students in each
 
group can share theirfindings on the stories they chose to read with others in
 
their group. Orthey can try reading a variety ofstories in each group and share
 
their discussion ofeach story with the entire class.
 
2. It is important that students atfirst have an opportunity to engage in
 
story talk. Discussing the stories they have read,orengaging in storytalk, is
 
invaluable in promoting listening and speaking skills. Students listen to each
 
other, and,in sharing their responsesand feelings, build upon each others'
 
answers. It is also helpful for you,asa teacher,to talk about personal reading
 
which you have enjoyed. "The goal ofstorying together is making meaning"
 
(Barton& Booth,1990, p.92). After engaging in story talk,students can then
 
discuss the three basic elements ofthe stories they have read.
 
3. Atthis point, instruct your students to choose the story they like best
 
asthe one which they plan to learn for telling. To help them in their final choice,
 
they could read the story they're considering aloud to a partner to test if they are
 
comfortable with it and to obtain their partner's reaction. The main Ingredient to
 
success here is that students choose a story that really appeals to them even If it
 
is only afewsentences long or if it is noteven on thesuggested list you have
 
provided. A story should never be assigned. Try to encourage each studentto
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choosea different story to tell, thus avoiding boredom during practice time by
 
not having to listen to thesame story repeated overand over.
 
4. It helps,ofcourse, ifthe story each student selects meets with your
 
approval. Rememberto ensure your students'success by urging them to keep
 
the story length shortthe firsttime around. This is particularly importantfor
 
those shy individuals who are reluctant to speak in front ofa group.
 
Leamino the Storv
 
Now that your students have chosen their stories,emphasize thatthey
 
are to learn their story, not memorize it word for word. Encouragethem to tell
 
the story in their own words. Help them to understand that notwo people will tell
 
thesame story in exactly the same wayand explain that in the past, stories were
 
never written down but passed on through generations by word-of-mouth.
 
Steps in Leamino Storv
 
1. The first step in learning a story is to have students understand story
 
structure. Review with them again the three basic elements ofa story and have
 
them identify these basic parts oftheir chosen story. Guidethem in charting the
 
plot line and sequence of action in their stories. One way to chartsequence of
 
action is by drawing a cartoon-like pictorial order ofevents in a story(Hamilton &
 
Weiss.1990,pp.51-54). Emphasize thefactthatthey do not need great artistic
 
ability to dothis—simple stick figures will do. Dialogue can be written, cartoon
 
like. in balloonsfloating from the characters' mouths.
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story mapping,asshown in two different examples in figures 1 and 2,is
 
another suggestion for helping your students rememberthe basicelements of
 
their chosen story in preparation for telling. Remind them thatthe beginning ofa
 
story relates who,when,and where. The middle ofa story describesa problem
 
the characters have. The ending ofa story relates how the problem is solved.
 
2. Once story structure has been determined,encourage your studentsto
 
read their stories again and again. During these rereadings,students should try
 
to visualize the characters in their story and imagine how these characters would
 
look,speak,and act. The morefamiliar the characters and sequence ofevents
 
become,the more comfortable students will feel when telling their stories.
 
Remind them also ofthe storytelling techniques ofeye contact,facial
 
expression, voice, volume,tempo,and gestures and to utilize these techniques
 
asthey practice telling their stories.
 
3. Thefinal step is to practice telling their stories at home with a tape
 
recorder, with afamily member,or in front ofa mirror. Theyshould then be
 
comfortable enough to attempttelling their story to a partner in class or to a
 
small group ofclassmates. Constructivefeedbackfrom classmatescan be
 
helpful at this point.
 
4. Thefinale, ofcourse, is the telling oftheir stories to the entire class,to
 
the younger children,or ata special storytelling festival to which parents have
 
been invited.
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STORY MAP
 
BEGINNING
 
The Setting Characters;
 
Place:
 
Time:
 
MIDDLE
 
The Problem
 
Event 1
 
Event2
 
Event3
 
Event4
 
ENDING
 
The Resolution
 
figure 1
 
adapted from Worlds Bevond Workbook(1989).
 
Needham,MA: Silver Burdett& Ginn.
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STORY MAP
 
NAME: STORYTITLE: 
DATE: 
SETTING 
DETAL 
DETAIL 
EPISODE 
#1 
PROBLEM 
DETAIL 
EPISODE 
#3 
EPISODE 
#2 
DETAIL DETAIL 
RESOLUTION DETAIL 
figure2
 
*adapted from the work of Llvo& Rietz in Storvtelilna: Process and
 
Practice(1986). Littleton,Colorado: Libraries Unlimited.
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Telling the Story
 
Each storyteller will also be one ofa group of listeners. Therefore,this is
 
a good time to discussthe importance oflistening during the telling ofa story.
 
Ourtechnological world oftelevision, videos,and movies has not helped the
 
development ofeffective listening skills which are needed to interact with a real
 
"live" storyteller.
 
Explain to your students that storytelling time is a time when it is important
 
to have quiet and good listening in order to turn on their imaginations. Only then
 
can the magic work! Storytelling develops concentration and good listening
 
habits in a pleasurable way.
 
Before your students begin to take turns at telling their stories, give them
 
some guidelinesfor introducing their stories. The introductions need not be
 
long—forexample,just the student's name and title ofthe story. A longer
 
introduction might include the name ofthe story's author and whythe teller
 
chose it.
 
Last, but not least, it is helpful to reassure your student storytellers that it
 
is natural tofeel nervous; it is also perfectly acceptable to make a mistake. If
 
students know they will havea sympatheticaudience,they will be more relaxed
 
and less likely to sufferfrom stage fright. Hopefully they will cometo realize that
 
through storytelling they become membersofthe story community. Listener and
 
storyteller become connected in the shared experience of creating meaning.
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other Storvtellinq Possibilities
 
Once yourstudents have experienced the telling ofstories, arrange to
 
havethem tell stories to the younger children. The benefits are mutual.
 
Younger children enjoy hearing stories; their listening skills and vocabulary are
 
strengthened,as well astheir awareness ofstory sense. Olderchildren gain
 
more poise and self-confidence in speaking before a group,and they increase
 
their ability to expressthoughts clearly.
 
Anothersuggestion is to culminate your storytelling unit with a daytime
 
storytelling festival attended by several other classes in your school or with an
 
evening program for parents. Both events could be the perfect vehiclefor
 
promoting the reading ofnew stories and the writing ofstoriesamong other
 
students besidesthose in your class. Equally important, both would showcase
 
storytelling asa strategyfor providing children and adults alike an opportunity to
 
experience thejoy oforallanguage. When a story is told aloud, it isfreed from
 
the printed pageand is infused with life. Thesounds oflanguage appeal to the
 
imagination which providesthe key to understanding.
 
67
 
EVALUATION OFSTORYTELLING
 
The critiquing ofstorytellers can bea sensitive matter because
 
storytelling is an artform which involves personal expression. At best,
 
evaluation ofstorytelling should be an ongoing process,sincethe procedure of
 
storytelling is educationally more importantthan thefinal product oftelling.
 
Learning is internalized through listening to stories,selecting a story to tell,
 
practicing the telling, and developing confidence in the telling. This process is
 
ongoing with linguistic abilities and literary experiences improving asstudents
 
continue to experiment with storytelling. Therefore,encourage your students to
 
participate in ongoing evaluations ofstorytelling.
 
With your guidance,develop a mutually agreed upon checklist,similar to
 
figure 3.forthem to use in evaluating each other asstorytellers. If you have
 
accessto a videocamera. videotape each storyteller. Then,not only the other
 
students in the class, buteach storyteller can evaluate his or herown
 
performance atthe sametime.
 
Besure to allow timefor the students to discuss theirfindings on the
 
checklist. In your role asteacher, be careful to offer constructive criticism, giving
 
positivefeedbackfirst. Storytelling is not easy,atfirst, especiallyforshy
 
students. They will need all yourencouragementand support.
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SELF EVALUATION CHECKLIST
 
TITLE OFSTORY:
 
NAME: DATE:
 
Rating Scale: (1) Good (2) Satisfactory (3) Needs Improvement
 
1. Introduction
 
2. Good eye contact ■ 
3. Tempo
 
4. Volume
 
5. Clear enunciation
 
6. Voice (Good expression/Changes in pitch)
 
7. Facial Expression . ■ 
8. Bodylanguage
 
9. Did I know my story well?
 
10. Did I show enthusiasm for my story?
 
Overall rating ofthis performance(circle one):
 
Excellent Good Poor
 
EVALUATOR:
 
figure3
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 FOLLOW-UP ACTIVITIES
 
Barton and Booth in Stories In The Classroom suggestthat many
 
educatorsdo not believe in directed activities after a story becausesuch
 
activities can damage or destroy the story experience. Nevertheless,there are
 
valuable learning opportunities provided byfollow-up activities which you might
 
wish to presentasa list ofchoices. Studentscan selectan activity and thus
 
have more control over their learning. Suggested activities include thefollowing:
 
•	 Drawing pictures to illustrate a story students have told
 
Making posters or bookcoversfor the story
 
Students'dictation oftheir version ofa story to smaller groups within
 
the class
 
Open-ended discussion questions after a storytelling to encourage
 
individual interpretation and response. Examples:Which part ofthe
 
story did you like best and why? Which part ofthe story do you
 
envision best? Which character did you like the best or the least and
 
why? When you think aboutthe story, whatdo you see(visualize)?
 
Shared group writing of personal experience stories
 
Inventing stories patterned after the original
 
Reading stories by thesameauthor or in the same anthology
 
Creative dramatics. Students can,in small groups,take turns acting
 
outa story with a minimum of practice.
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 • Readers'Theatre. Using the story asa basisfora script.
 
Remember,the first experimentation with storytelling should involve the
 
use ofshortstories with relatively simple plots. This ensures yourstudents
 
success in storytelling. Even students to whom English is new or who are at-risk
 
readers can find understanding in the context ofa story.
 
As yourstudents develop a better understanding ofstory structure and as
 
they gain self-confidence and poise,their enthusiasm for storytelling will grow.
 
Then you and your students will hopefully wish to explore storytelling in greater
 
depths, using longer stories with more complicated plots and creating original
 
stories oftheir own. More important,once you realize the significance ofstories
 
asafundamental way of making meaning,storying can play a major role in other
 
curricular areas.
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STORYTELLING ACROSSTHE CURRICULUM
 
Introduction
 
Storytelling can fulfill a need in the language arts curriculum in the
 
intermediate grades. It improves listening skills,fosters oral communication,
 
developsan appreciation for literature, nurturesthe desire to read,and exposes
 
children to their cultural heritage and other cultures as well. These are ail good
 
reasonsfor connecting storytelling to a reading or writing lesson. However,
 
storytelling can be utilized to enrich and fortify other curricular areasas well.
 
Egan(1989)suggeststhatteachers consider how elements ofthe storyform
 
could help in formulating le?sons and units. The story structure oftheme,
 
climax,and resolution becomesthe mode!for developing course units and is
 
flexible enough for application in any ofthe curricular areas. Ifthis approach
 
were used, possibly teachers would eventually regard lessons and units as
 
stories to be told ratherthan asa setofobjectives to be achieved.
 
Thinking ofteaching with a storytelling approach can be an effective tool
 
in developing a curriculum which is alive and challenging for students.
 
Storytelling offers both students and teachersfirst-hand experience in
 
understanding themselves and the world. During a pilot storytelling project in
 
Edgerton Elementary Schoolin Connecticut(Reed,1987),teachers were
 
impressed with the way storytelling improved their students'general learning
 
skills, social skills, and emotional maturity. They also cameto realize that
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storytelling provided them with differentteaching approaches and new ways of
 
viewing their students. Clearly there is a benefit to be gained from teachers'and
 
students'involvement in storytelling, notfrom the standpoint ofan outside
 
storyteller's visit as an occasional treatfor students, butfrom the stance that
 
storytelling can and should be related to education in general. Following are
 
some general suggestionsfor integrating storytelling into other curricular areas.
 
Social Studies
 
There are a wealth ofstories rangingfrom tales aboutthe early native
 
Americans and the American frontier to those about Latin America,Africa,
 
Europe,and the Middle East. A helpful sourceforfinding stories on a given
 
subject,talesfrom an ethnicor geographic area,or variants ofa specific tale is
 
Margaret MacDonald'sThe Storyteller's Sourcebook. This reference tool
 
organizes variants offolktalesfrom children's collections according to subject,
 
title, or motif, and gives brief descriptions ofeach tale.
 
Thesefolktales, mythsand legends can provide students with a better
 
understanding ofvarious societies and their cultures. Stories offamousfigures
 
in history such as George Washington,Betsy Ross,Geronimo—even Jesse
 
James—can be sources of exciting adventure and new insights into human
 
character,thus giving an extra dimension not presented in conventional
 
textbooks.
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Through story,students can experience viceriousiy a ride in a revered
 
wagon,thefall ofthe Alamo,life in an ancient Chinese dynasty,thefolklore of
 
the African people,orthe mysteries ofan ancient Mayan civilization. Through
 
the personal involvement provided in storying, historical and geographical facets
 
take on new meaning and vitality by the connection ofimagination and memory.
 
Again,that meaning is more significant and satisfying if storytelling is practiced
 
by teachers and the studentsthemselves.
 
Suggested Sources:
 
Bierhorst, J. (1976). Legends ofthe Incas and mvths ofancient Peru. New
 
York: Farrar.
 
Bierhorst, J. M9861 The monkev's haircutand other stories told
 
bv the Mava. New York: Morrow.
 
Courlander,H. (1982). The crest and the hide: And other
 
Afric:an stories of heroes,chiefs, bards, hunters,sorcerers,and
 
common people. New York:America Coward.
 
Dorson,R. M. (1973). America in legend: Folklorefrom the
 
colonial period to the present. New York: Pantheon.
 
Haviland. V. ri979L North American legends. New York:
 
Philomel.
 
Jagendorf, M.A.&Weng,V. (1980). The magic boat and other
 
Chinesefolk stories. New York: Vanguard.
 
Schwartz, H. (1986). Miriam'stambourine: Jewish folktales
 
around the world. New York: Seth Press.
 
Stoutenburg,A. (1976). American tall tales. New York:
 
Penguin.
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Yolen, J. (1986). Favoritefolktalesfrom around the world.
 
New York; Pantheon.
 
Science
 
As in social studies,the science curriculum can be enhanced by
 
storytelling. Teachersand studentscan tell stories aboutthe liyes offamous
 
scientists and their discoveries. Also,they can learn and tell legends and myths
 
of other cultures to explain certain natural phenomena such asthe weather,
 
earthquakes,the changing ofthe seasons,orthe characteristics ofcertain plant
 
and animal life.
 
Suggested Sources:
 
Baker, J. (1987). Wheretheforest meetsthe sea. New York:
 
Greenwillow.
 
Conner. E. (1987). Marie Curie. New York: The Bookwright
 
Press.
 
Faulkner,W.J. (1977). The davs when the animals talked:
 
Black American folk tales and how thev cameto be. Chicago:
 
Follett.
 
Frost. F.(1943). Legends ofthe United Nations. New York:
 
Whittlesey House.
 
Gates,D. (1982). Lord ofthe skv. New York: Penguin.
 
Leach,M. (1967). How the oeoole sang the mountains up.
 
New York: Viking Press.
 
Lurie,A. (1980). The heavenlv zoo. Legendsand tales ofthe
 
stars. New York: Farrar
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Math
 
Studentscan leam and tell stories aboutthe lives ofwell-known
 
mathematicians. They can also create stories to illustrate math problems. Very
 
often some ofthe simplefolktales or legendscan be extended into a basic math
 
lesson such asTomie de Paola's "Strega Nona"or in the tale of"Jack and the
 
Beanstalk." In thefollowing collections,there are tales and contemporary
 
children's literature involving math concepts which could be integrated into a
 
math lesson.
 
Suaoested Sources:
 
Bulatkin, I. F. (1965). Eurasian folk and fairy tales. New York:
 
Criterion.
 
Downing.C. (1965). Tales ofthe Hodia. New York: Walck.
 
Edmonds,1. G. (1961). Ooka the wise: Tales ofold Japan.
 
Indianapolis: Bobbs-Merrill.
 
Gaer,J (1955). Thefables of India. Boston: Little, Brown.
 
Jacobs,J. (n.d ). Celticfolk and fairy tales. New York:
 
Putnam.
 
Mitsumatsa,A. (1983). Anno's mysterious multiDlvinq iar. New York:
 
Philomel.
 
Schwartz,D. (1985). How much is a million. New York: Lothrop Lee
 
&Shepherd.
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Music
 
Studentscan listen tofolk songs and ballads,and by learning and singing
 
the lyrics, retell the story depicted in the song. Certain classical musical pieces
 
easily evoke mental imagery which would inspire drawing pictures and writing
 
stories.
 
Studentscan also tell stories aboutthe greatcomposerssuch as Mozart
 
and Beethoven,or about modem songwriters such as Woody Guthrie, Scott
 
Joplin, or George Gershwin.
 
Suaaested Sources:
 
Borge,V. (1980). Mvfavorite comedies in music. New York;
 
Watts.
 
Hoffman, E.T.A. (1984). Nutcracker. New York: Crown.
 
Krull, K. (1993). Lives ofthe musicians; Good times,bad
 
imes(and whatthe neighbors thought). New York; Harcourt
 
Brace.
 
Mayer,M. (1989). The sorcerer's apprentice. New York;
 
Bantam.
 
Nichols, J. (1990). American music makers; An introduction to
 
American composers. New York; Walker.
 
Peter and the Wolf. (1979). Adaptedfrom the musical tale by Sergei
 
Prokofiev. Boston; David R. Godin.
 
Robinson,A. (1974). Singing tales ofAfrica. New York;
 
Scribner's&Sons.
 
Sanders,S. R. (1985). Hearthe wind blow; American folk songs
 
retold. New York; Bradbury.
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Spaeth,S. (1937). Stories behind the world's great music.
 
Garden City, New York: Garden City Publishing.
 
Cassette Recordings
 
Hammond,S. (Producer). (1988). Mr. Bach comesto call.
 
Cassette Recording No.4201). Toronto, Ontario, Canada:
 
Classical Kids.
 
Hammond,S. (Producer). (1990). Mozart's magicfantasy: A
 
ioumev through"The magicflute." (Cassette Recording No.1023).
 
Toronto, Ontario, Canada: Classical Kids.
 
Hammond,S. (Producer). (1993). Tchaikovsky discovers America. (Cassette
 
Recording No.06847-84226-4). Toronto, Ontario, Canada:Classical Kids.
 
Compact Discs
 
Moussorgsky,M. (19871. Pictures atan exhibition. West Germany: Philips
 
Classics Productions.
 
Tchaikovsky,P. I. (1991). Nutcracker suite. New York: BMG
 
Music.
 
Vivaldi, A. (1982). Thefour seasons. Telarclntemational
 
Corporation.
 
M
 
Students can tell stories aboutthe lives offamous artists and their work.
 
After viewing certain works of art, they can write stories based on a particular
 
painting or piece ofsculpture,or they can create a mural using chalk or paint.
 
Studentscan also illustrate a story with computer graphics.
 
Illustrations in picture books can be used for beginning projects before
 
moving on to the art works ofthe masters as motivatorsfor writing. Suggested
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picture book illustrators are: Tomie de Paola, Maurice Sendak,Eric Carle, Leo
 
Leonini,and Gerald McDermott. Suggested fine art prints are: Henri
 
Rousseau's"The Sleeping Gypsy," Vincent van Gogh's"The Road Menders,"
 
Winslow Homer's"Breezing up," or Emanuel Leutze's"Washington Crossing the
 
Delaware."
 
Suaoested Sources:
 
Cummings,P. (Ed.). (1992). The Mount Rushmore storv. New
 
York: G.P.Putnam's Sons.
 
De Paola,T. (1989). The art lesson. New York: Putnam.
 
Davidson, R. (1994). Takea look: An introduction to the
 
experience of art. New York: Viking Press.
 
Lyons,M E. (1993). Startino home: The storv of Horace Pippin, painter.
 
New York: Scribner's Sons.
 
Neimark,A.E. (1992). Diego Rivera: Artist ofthe people. New
 
Harper Collins.
 
O'Neill, M. (1960). Hailstones and halibut bones. New York:
 
Doubleday.
 
Parks, M.(1993,October). Folk-art barn paintings. Instructor,
 
pp.28-29.
 
Simon,H. (1981). The maoicofcolor. New York: Lothrop, Lee
 
and Shepard.
 
St. George,J. (1985). The Mount Rushmore storv. New York:
 
G.P.Putnam's Songs.
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Writing
 
Writing original stories progresses naturallyfrom hearing, reading,and
 
telling stories. Students will begin to use in their writing the literary patterns they
 
have been exposed to in storytelling. Even kindergartners can write and draw
 
their stories using invented spelling.
 
Again,fables,folktales, mythsand legends are good sources which
 
students can use as modelsfor their own creative writing. Orstudents can
 
choose a storyfrom theirfamily or community,learn it for oral sharing with an
 
audience,and then write and polish it into a story.
 
In translating storiesfrom oral to written language, it is advisable to de­
emphasize the mechanics ofspelling and punctuation,so students canfeelfree
 
to compose their stories. Mechanics can be corrected later in the editing period.
 
After students write their stories,they will wantto read them to their
 
parents,afriend, ora teacher. Listening to their written story and the stories of
 
others beginsthe storytelling cycle of reading, listening,speaking,and writing all
 
over again.
 
Suggested Sources:
 
Graves,D.H. (1983). Teachers and children at work.
 
Portsmouth, New Hampshire: Heinemann Educational Books.
 
Harste, J. C.,Short,K G.,& Burke,C. (1988). Creating classrooms
 
for authors. Portsmouth: New Hampshire; Heinemann
 
Educational Books.
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Jackson. J. (1974). Turn not pale, beloved snail: A book
 
about writino among other things. Boston: Little, Brown.
 
Kruli, K (1994). Lives Ofthe writers: Comedies,traoedies
 
(and whattheir neiohborsthouohtV New Yori^: Harcourt.
 
CURRICULUM CONNECTIONS
 
An Example
 
As you can see,with forethought and a little planning,storytelling can be
 
integrated into all curricular areas,thus not only building listening and oral
 
language skills, butsparking students'imaginations and helping them make
 
meaningful connections. For example,let's considerthe topic ofEgypt in the
 
study ofancient history which is included in the California Social Studies
 
Frameworkforthe sixth grade. Here aresomefolklore suggestionsfor your
 
student storytellers. These can bethe springboard for lessons in history and
 
geography,science, math,writing, art, or music.
 
Story Suggestions:
 
Climo,S. (1989). The Egyptian Cinderella. New York: Harper
 
Collins/Trophy.
 
This tale is based on an account by Greek geographer,Strabo,
 
and relates how a Greek slaye girl becamethe pharaoh's queen.
 
Denys,J. D. (1993). Folktales of Egypt. Distributed by
 
AMIDEAST,Washington, D.C.: Hoopie Books.
 
Harris, G. (1992). Godsand pharaohsfrom Egyptian
 
mythology. New York: Peter Bedrick.
 
Explains origins ofthe Egyptian gods and includes examples of
 
folklore relating to these deities.
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Hart,	G. (1994). Talesfrom ancient Egypt. Distributed by
 
AMIDEAST,Washington, D.C.: Hoopie Books.
 
Includes stories about animals and the ancient pharaohs.
 
Lattimore, D. N. (1992). The winoed cat: A tale of
 
ancient Egypt. New York: Harper Collins.
 
A story abouta servant girl ofancient Egypt who travels with a
 
priest through the twelve gates ofthe Netherworld. Deals with
 
Egyptian beliefs about death.
 
Mike, J. M. (1992). Gift ofthe Nile: An ancient Eovotian legend.
 
New York: Troll.
 
Mutemwia proves her love for Pharaoh Senefru and obtains her
 
freedom. Based on a legend from a papyrus scroll.
 
Stolz, M. (1988). Zekmetthe stone carver: A tale ofancient
 
Egypt. New York: Harcourt Brace.
 
This tale is based ona true story abouta stone carver and hisson
 
who were commissioned to create the Great Sphinx.
 
Oncethe students have read and told one oftheirfavorite storiesfrom
 
Egyptian folklore, they can begin to develop meaningful connections in other
 
curricular areas. Here aresome possible activities to start you on your way in
 
history and geography.
 
History and Geooraphv
 
• Studythe history ofthe Nubiansand their ancient civilization along the Nile.
 
Give a written oran oral report to the rest ofthe class.
 
• Studythe pyramids—howthey were built and why. This could be a
 
cooperative learning project.
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• Investigate the discovery ofthe Rosetta Stone and how Its message was
 
finally deciphered. Share yourfindings in an oral report with visual aids.
 
• Create a time line ofthe dynasties in the history ofancient Egypt. Again,this
 
could be a grpup project.
 
• With mapsand charts,compare ancient Egyptto modem day Egypt. A
 
projectfor the!entire class.
 
• Examine the lives offamous pharaohssuch as Ramses III and Tutankhamen
 
or of Egyptian ji^ueens such as Nefertiti and Cleopatra. This information can
 
beshared eithprin written or in oral reports.
 
1 ■ ' ' ■ ■ ■ . 
i ■ ^ 
• Investigate the Egyptian gods and goddesses: for instance,a study of
 
Bastet,the CatjSoddess might yield somefascinating tales as Egyptians
 
considered cats|sacred.
 
Language Arts |
 
i ■ ■ _ ■ 
Activities in history and geography integrate easily with writing and
 
reading activities in the language arts curriculum. Your students will think of
 
many possibilities, biljt here are afew to whet your appetite.
 
• Write a different ending for one ofthe Egyptian folklore stories.
 
• Compare,in a written report, Egypt's geographical importance in ancient
 
times with its importance in modem times.
 
• Give examples of"pat expressions"and their origins. It would befun to have 
I ■■ ■ , : ■ ■ ■ . 
studentsshare thisjinformation orally.
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Write about(^ther cultures which worship a particular type ofanimal.
 
Listen to a relxjrding of William Shakespeare's play,"Antony and Cleopatra",
 
j ' . '
 
or read the play to the class. In a class discussion compare thefacts in the
 
play with the actual historical facts.
 
Write an origirial story aboutan Egyptian slave or aboutan Egyptian king or
 
queen. 1
 
Keepa list of unfamiliar terms associated with pyramids,Egyptian religious
 
customs, hieroglyphic texts, etc.

Write and reciti^ an original poem aboutthe pyramids or otherfacets of
 
ancient Egyptiari life.
 
• Write your name or a secret message in hieroglyphics.
 
Science and Math
 
i lding ofthe pyramids and the Egyptian practice of
 
mummification can be catalystsfor math activities and scientific investigation.
 
Somesuggested activities are:
 
• In science,study limestone and granite,two kinds ofrocks used most in the
 
construction ofthe pyramids.
 
• In math,compare and contrastthe height ofa typical pyramid,the Great
 
Pyramid at Giza at480feet, with the height ofthe Eiffel Tower,the Statue of
 
Liberty, Big Ben,or the Leaning Tower of Pisa.
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• In science,cbnductan experimenttofind outwhy burial in hotsand would
 
preserve a bbdy. Whatcould you bury in hotsand for purposes ofthis
 
experiment?|1
 
• In science,investigate how the Egyptians madethefoundations ofthe
 
pyramids leve? How did they makecomers absolutely square?
 
• In math,try to figure out how the Egyptiansfound north,south,east,and
 
west withoutacompass.
 
• Use your mathlskills to build a scale model ofa pyramid.
 
• In science,discussthe process of mummification. Investigate the salt
 
compound callejd "natron."
 
• In math,investigate how the ancient Egyptians measured length,area,and
 
lie li area measurement by using the "cubit."
capacity. Practic inear and 

• Study and discuss the history ofthe sundial which dates back to the eighth
 
century B.C. in Egypt. Investigate the Egyptians'knowledge ofastronomy
 
and how they deyised their calendar.
 
• Investigate the Egyptians'knowledge ofanatomy,drugs,and surgery.
 
Artand Music
 
Even the curridplar areas of art and musiccan be integrated into a study
 
ofancient Egypt.
 
• Create a model ofa pyramid.
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• Draw Cleopatra on her barge. Observe in an art history book how artists
 
have illustrated thefamous meeting ofAntony and Cleopatra.
 
• Makea collage ofscenesfrom Cleopatra's life.
 
• Create a mural ofthe pyramids or a diagram ofthe inside ofatomb.
 
• Illustrate an Egyptian myth.
 
I
 
• Design some Egyptian jewelry based on research of Egyptian amulets or
 
good luck^armssuch asthe scarab beetle.
 
1 ■ . . • 
• Studythe liieroglvph alphabet chart,and using The Fun With
 
Hieroalvphicsstamp kit. design a greeting card.
 
• In music,read or tell Leontyne Price's(1990)version ofthe love story of
 
the Egyptian princess Aida and Radames,an Egyptian soldier.
 
• Listen to anjaudio cassette recording of"Aide." Conjure up visions ofthe
 
Egyptian army parading in victory in the"Triumphal March"scene.
 
• Watch the opera"Aida"on video and note the full effect ofcostumesand
 
i ■ . ■ ' ■ . ■ 
I ■ ■ 
staging. Please don't play the video, however, until your students have
 
had the opportunity to create their own mental images ofthe scenesand
 
characters in this powerful love story.
 
I
 
i
 
■ . ■ 1 ■ ■ 
1 - ■ ■ 
Resources: !
 
.
 
Aliki. (1979). Mummies made in Eovpt. New York: Thomas Crowell.
 
Bendick,J. (1989). Egyptian tombs. New York: Watts.
 
Bianchi, R. (1994). The Nubians: People ofthe ancient Nile.
 
I ■ ■ ■ 
I ■ ■ ■ 
• . ' 1
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Branfield, Connecticut; Milbrook.
 
Cohen,D. (1990). Ancient Eovot. New York: Doubleday.
 
Giblin, J. C. (1990). The riddle ofthe Rosetta Stone. New York:
 
Harper Collins.
 
Giubok,S. (1962). The art ofancient Eovot. New York:
 
Atheneum.
 
Hart,G. (1989). Ancient Eovot. New York: Harcourt.
 
Hodges, M. (Ed.)i (1966). Antony and Cleopatra in
 
consellation: A Shakespeare anthology(pp.3-30). New York:
 
Farrar, Straus,& Geroux.
 
i ' ■ 
Katan, N.J. &Min^,B. (1981). Hieroglyphs: The writino
 
of ancient Egypt. New York: McElderry.
 
Macaulay,D. (197^). Pyramid. Boston: Houghton Mifflin.
 
I
 
Morley, J. (1991). iAn Egyptian pyramid: Inside story.
 
New York; Pejter Bedrick.
 
Price,L (1990). Aida. New York: Harcourt Brace.
 
Purdy,8.&Sandak,:C. R. (1982). Ancient Egypt. New
 
York: Watts.
 
1
 
Giyes instructions on making hieroglyphs, papyrus scrolls,frieze
 
paintings,jeweli^,and models of pyramids.
 
. 1 ,
 
Raphael,E.& Bologriese, D. (1989). Drawing history: Ancient
 
Egypt. New Yorik: Watts.
 
Roehrig,C. (1990). Fun with hieroglyphics. New York:
 
Metropolitan Museum of Art and Viking.
 
This kit includes an alphabet chart, 24corresponding rubber
 
stamps,ink pad,and paperback book explaining the hieroglyphic
 
writing system. !
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Stanley,D.&Vennema,p. (1994). Cleopatra. New York; Morrow.Wilcox,0.
 
(1993). Mummiesand their mysteries.
 
Minneapolis: Garolrhoda Books.
 
Woods,G. (1988). Science in ancient Eovpt. New York:
 
Watts.
 
Modem Eovpt
 
Bennett,O. (198$). Afamily in Eovpt. Minneapolis: Lemer.
 
Diamond,A. (19921. Egypt: Land of mysteries. New York:
 
Dillon.
 
Egypt in pictures. (1988). Minneapolis: Lemer.
 
HarkOnen,R. (19Sil). The children of Eovpt. Minneapolis:
 
Garolrhoda. i
 
CONCLUSION
 
i . ,
 
In this handbook I have presented general guidelinesfor you to use in
 
. i ' ' ■ . 
encouraging your studentsto become storytellers. I have also endeavored to
 
show how storytelling can be the vehiclefor making meaningful connectionsto
 
other curricular areas. Once you have tried storytelling with your students and
 
feel more comfortabib with it, I am confident you will realize its educational
 
1
 
value. The possibilitipsfor storytelling are really asendlessasthe source of
 
stories! I
 
!
 
Storytelling is an ancient artform which can transform everyday reading
 
■ j ■ ■ ■ ■ , 
and language activitieis into stimulating, meaningful experiences. It stimulates
 
imagination; it promotes the developmentof vocabulary; it increases
 
comprehension and interrelates all curricular areas; it promotes the development
 
1
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1
 
of vocabulary; itiinstructs students aboutother cultures; it builds confidence and
 
self-esteem. For student storytellers, it especially provides opportunitiesforthe
 
improvementoforal and written expression. And thefoundation for all these
 
positive accomplishments is the developmentand expansion oflistening skills.
 
According to Bill Martin, Jr. in Sounds ofThe Storyteller."Asone learns to
 
listen, he is learning to speak;asone learns to speak,he is learning to read;as
 
one learns to read, heis learning to write; asone learns to write, he is learning
 
to listen "(1966.P.TE 17). This corroboratesthe premise ofthis handbook: that
 
listening and speaking skills do influence reading development,and,assuch,
 
are a necessaryfoundation in a language arts curriculum. Storytelling is a
 
worthwhile vehiclefor improving those listening and speaking skills at all grade
 
levels, but especially 
!■ 
in the intermediate grades where it can be advantageous 
i . . . • . ■ • ■ ■ . 
to catch those falteririg readers and all others whose motivation for reading 
needs to be refocused and stimulated. 
1 
What a marvelous opportunity for using your students' personal 
experiences to impart Ideeper meaning, to sow the seeds of creative writing, to 
be able to inspire excitpment about literature and to encourage the shared 
i ' ' ■ ■ 
experience of oral communication! You don't need computers, the most 
sophisticated software, or those enticing but expensive CD ROM'S. You only 
. ■ !
need a list of stories, a Storyteller, and an audience! 
89 
So,instead of pushing"ENTER'on the computer keyboard,free your
 
studentsfrom thp confinementofthe narrow world ofwhatcan beseen and
 
touched. Sit do>^ with your students, lightthe ritual wishing candle,and fly
 
awayon the magiccarpet of your imaginations to another land and anothertime,
 
or to that safe place where you can explore experiences and feelings ofthe
 
characters you mfeetand thuscometo understand someone else's life. You tell
 
stories! Encourage yourstudentsto tell stories! Experience the power ofstory
 
and whata difference it can make in your teaching, in your life, and in the lives
 
of your students!
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ANNOTATED BIBLIOGRAPHY
 
Though thefollowing list oftitles may be enjoyed by children of all ages,
 
grade levels have been suggested asa general guidefor beginning storytellers.
 
Younger students can benefitfrom listening to a more sophisticated story line
 
and text, while older children often enjoy listening to basic story plots oreven the
 
simpler texts in picture books. Rememberto insure successfor your students by
 
beginning their storytelling adventure with stories ofshorter length and simple
 
plots.
 
FABLES
 
Aesop. (1947). Thefox and the crow. In Aesop'sfables(dp.5&6).
 
New York; Grosset&Dunlap.
 
Afox tricks a crow by using flattery.
 
Moral: Flatterers are notto be trusted. Grade 4.
 
Aesop. (1947). Thefrog and the ox. In Aesop'sfables(pp. 108-109).
 
New York: Grosset&Dunlap.
 
Fatherfrog tries to blow himself up to be as big as an ox and bursts.
 
Moral: Self-conceit leadsto self-destruction. Grade 4.
 
Aesop. (1947). The house dog and the wolf. In Aesop'sfables
 
(pp.22-24). New York: Grosset& Dunlap.
 
A wolf,even though he is half-starved, decidesa life offreedom is
 
preferable to that ofa house dog who is chained during the day.
 
Moral: Leanfreedom is better than fat slavery. Grade4.
 
Demi. (1988). The owl and the turtledove. In Demi's reflectivefables
 
p.7). New York: Grosset7Dunlap.
 
A Chinesefable. The message is"You can moveto the East orto the
 
West; you can movetothe North or to the South; but you can never
 
moveawayfrom yourself." Grade 4.
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Gaer,J. (1955). The lion and the wily rabbit. In Thefables of India.
 
Boston: Little, Brown.
 
Moral: "Pride goeth before the fall.' Grades4&5.
 
Jacx)bs, J. (1991). Thetown mouse and the country mouse. Astold in Aesop's
 
Fables(p.2). New York: Rizzoli International Publications.
 
The lesson here is"Better beans and bacon in peacethan cakesand
 
ale in fear." Grades4&5.
 
Lobel,A. (1980). King lion and the beetle. In Fables{p.7). New York:
 
Harper& Row.
 
Moral: It is the high and mighty who have the longest to fall. Grades
 
4&5.
 
Lobel,A. (1980). The bear and the crow. In Fables(p.16). New York:
 
Harperand Row.
 
Moral: When the need is strong,there are those who will believe
 
anything. Grades4&5.
 
White,A.T. (1964). Androcles and the lion. Astold in Aesop'sfables
 
(pp.26-28). New York: Random House.
 
Theslave Androcles helps an injured lion. Later,when both are
 
captured bythe Romans,and Androcles isthrown to the lions in the
 
arena, his lion friend remembers Androcle's kindness and refuses to
 
attack him.
 
Moral: A noble soul neverforgetsa kindness. Grades4&5.
 
White,A.T. (1964). The grasshopper and the ant. Astold in Aesop's
 
fables fpp.32.33). New York: Random House.
 
Ant works all summer storing food for winter whilegrasshopper plays
 
and sings.
 
Moral: Prepare todayfor the needs oftomorrow. Grades4&5.
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FOLKTALES
 
Carpenter, F. (1937). The god that Ijved in the kitchen. In Tales ofa
 
Chinese grandmother(pp.39-46). New York: Doubleday.
 
Ah Shung and Yu Lang are chastised by their grandmother because of
 
their quarreling. She tells them the tale ofChang Kung,the God ofthe
 
Kitchen, whosefamily lived together peacefully without quarreling.
 
The Emperor visits him to find out his secretfor such peace and order.
 
Grade6.
 
Carpenter,F. (1972). The golden mare. In Peoplefrom the skv: Ainu
 
talesfrom northern Jaoan too.86-91V New York: Doubleday
 
A tale aboutSetta-Yuk the hunter and the golden mare whose
 
ancestors are the horses in Ainu Land. Grade6.
 
Chase,R. (1948). Mustmag. In Grandfather tales. Boston: Houghton
 
Mifflin.
 
Mustmag,the youngest ofthree sisters, is treated badly by her mother
 
and older sisters. Butthe plot is differentfrom the Cinderella plot. An
 
amusing story. Grades5&6.
 
Chase,R. (1976). Sody Sallyratus. In Grandfather talesloo.95-80V
 
Boston: Houghton Mifflin.
 
Afolktale ofCarolina mountain people. Aboutan old woman,an old
 
man,a little girl, a little boy,a big old bear,and somesody sallyratus.
 
Afun story easily divided into episodes and easily remembered for
 
storytelling. Grades4&5.
 
Colwell, E.H. (1974). The giantand the wrekin. In Round aboutand
 
lono ago(pp.95-96). Boston: Houghton Mifflin.
 
An English folktale abouta giant in Waleswho wished to drown the
 
people ofShrewsbury and how a simple cobblersavesthe day.
 
Grades4&5.
 
Courlander, H. (1957). Twofeastsfor Anansi. In The hat-shakino dance and
 
other Ashanti talesfrom Ghana(dp 18-201 New York: Harcourt
 
& World.
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A perfect talefor beginning storytellers—shortand simple to map out.
 
Explains why Anansi,the spider, is thin in the middle. Grades4&5.
 
De Paola,T. (1975). Strega Nona. New York: Prentice Hall.
 
Big Anthony doesn'tfollow directions and touchesthe magic pasta
 
Big trouble results.
 
Hamilton. V. )1985). Little eight John. In The people could fly(pp. 121­
125). New York: Alfred A.Knopf.
 
A story about what happensto all little children who don't mind. A
 
moral tale told to children sothey will be good. Grade6.
 
Haviland, V. (1971). The talking pot. Boston: Little, Brown.
 
A Danish folktale abouta magic iron pota peasantfarmer tradesfor
 
a cow. Simple story,easy to sequence. Grades4&5.
 
Hogrogian, N. 1971). Onefine day. New York: Macmillan.
 
An Armenian folktale aboutan old woman whochops offafox's tail
 
and won't return it until thefox replacesthe milk he drank. This
 
folktale, with its cumulative structure and sequence of humorous
 
events,can be adapted for every age level. Grades4-6.
 
How the ox starfellfrom heaven. (1991). Retold by Lily Toy Hong.
 
Morton Grove, Illinois: Albert Whitman&Co.
 
A Chinesefolktale that explains why we have oxen on earth and why
 
weeatthree mealsa day. Grades4&5.
 
Hume,L. C. (1962). Thetower that reached from earth to heaven In
 
Favorite children's storiesfrom China and Tibet(pp.62-66).
 
Rutland, Vermont: Charles E.Tuttle.
 
Afolktalefrom Tibet about men called Lepchaswhodecide to build
 
a towerto reach to Heaven. Easy story to sequence. Grades4&5.
 
Jacobs, J. (Ed.)(n.d.). Tom Tit Tot. In English folk and fairv tales
 
(pp. 1-9). (3rd Ed. Rev.). New York: Putnam's.
 
A name-guessing story which is an example ofthe superstition that
 
95
 
to know a man's name gives you power over him. Parallels Grimm's
 
"Rumpelstiltschen." Grade6.
 
Lester, J. (1987). Brer Rabbit and Brer Lion. In The tales of Uncle
 
Remus(pp.60-62). New York; Dial Books.
 
An Afro-American folktale about how Brer Rabbitcaptures Brer
 
Lion and ties him to a tree. Grades5&6.
 
Lester, J. (1987). Brer Rabbit and the tar baby. In The tales of Uncle
 
Remus(pp. 10-161. New York: Dial Books.
 
An Afro-American folktale about Brer Rabbit's use oftrickery to
 
escapefrom Brer Fox's Tar Baby trap.
 
Macmillan,C. (1956). The Indian Cinderella. In Glooskap's country
 
and other Indian tales. New York: Oxford University Press.
 
An Indian version ofthe well-known"Cinderella"story.
 
Schwartz,A. (1981). The big toe. In Scarv stories to tell in the dark
 
(pp.7-9). New York: Lippincott.
 
A boyfindsa toe and takes it homefor his mother to makesoup.
 
He is awakened at night bya voice calling"Where is my to-o-oe?"
 
The voice gets closer and closer until ?? This story
 
is in a collection ofstoriesfrom American folklore. Grades5&6.
 
Wolkstein, D. (Ed.). 1978. Bye-bye. In The magicorange tree and
 
other Haitian folktales(pp. 190-193). New York: Alfred A. Knopf.
 
A Haitian folktale which explains whythere are many pigeons in
 
New York, but Turtle is still in Haiti. Grades4&5.
 
The	woodcutter's mitten(1991). Retold by Loek Koopmans. New
 
York: Crocodile Books.
 
A Ukrainian folktale in which a woodcutter's mitten,dropped in the
 
snow,becomesa homefor several cold animals. Each animal's
 
name is repeated in sequence throughoutthe story. Grade4.
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FOLKTALE COLLECTIONS
 
Chase,R (Ed.). (1943). The Jack tales. Boston; Houghton Mifflin.
 
Folktalesfrom the mountain country of North Carolina and Virginia
 
wherethey are told to grownupsand children alike.
 
Courlander,J. (Ed.). (1955). Ride with the sun. New York:
 
Whittlesey House.
 
An anthology offolktales and storiesfrom the United Nations.
 
Field, R. (Ed.). (1957). American folk and fairy tales. New York:
 
Scribner.
 
A basic collection ofthefolk tales ofAmerica: Indian legends,
 
Afro-American stories, Louisiana folktales, Paul Bunyan stories,
 
and southern mountain stories.
 
Hamilton,V. (1985). The people could fly: American black folktales.
 
New York: Alfred Knopf
 
A collection of African American folktales based on ancient oral
 
traditions. Provides wonderful opportunitiesfor students to
 
practice storytelling.
 
Jacobs,J. (1967). European folk and fairy tales. New York: Putnam.
 
A collection ofthefolklore and fairy tales of European countries.
 
Reed,M.R. (1986). Twenty tellable tales. New York: H.W.Wilson.
 
A collection oftwentyfolktalesfrom around the world that are easy
 
to learn and perfectfor audience participation. Suggested for4th
 
grade orany beginner storytellers.
 
LEGENDS
 
Baylor, B. (1976). Coyote and the money tree. In And it is still that way
 
(pp.66-68). New York: Charles Scribner's Sons,
 
A legend told by Arizona Indian children about how Coyote tricks
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some American prospectors into trading their horses, mules,and
 
other belongingsfor a precious money tree. Grades4&5.
 
Cooper,S. (1986). The selkie oirl. New York; Macmillan.
 
A Celtic legend ofthe marriage and parting ofa seal maiden and her
 
mortal husband.
 
De Paola,T. (1980). The legend ofold Befana. New York: Harcourt
 
Brace Jovanovich.
 
An Italian Christmas story about Befana whoflies through the sky on
 
January sixth, searching for the child in Bethlehem and leaving the
 
children giftsfrom her basket. This is only one of many stories about
 
Old Befana. Grades5&6.
 
De Paola,T. (1983). The leoend ofthe bluebonnet: an old tale ofTexas.
 
New York: Putnam.
 
A story abouta young Comanche girl who sacrifices a valued
 
possession to save her peoplefrom famine. Grades4-6.
 
De Paola,Tomie. (1987). The legend ofthe Indian paintbrush. New
 
York: Putnam.
 
A Native American boy searchesforthe colors ofthe sunset. This
 
story is more appropriatefor sixth graders orfifth graders who have
 
had some experience with storytelling.
 
Keats, E. J. (1965). John Henry: An American legend. New York:
 
A. Knopf.
 
The story of John Henry,the legendary steel-driving man,whowas
 
bom and who died with a hammer in his hand. Grade6.
 
Kosford, D. (1952). The applesofIduna. In Thunder ofthe oods(pp.85­
91). New York: Holt, Rinehart& Winston.
 
A Norse legend about Loki's promise to bring Eagle Iduna's wondrous
 
apples of youth. Grades4&5.
 
Martin, F. (1951). Strongman. In Nine tales ofraven(pp.51-54). New
 
York: Harper&Row.
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A legend ofthe Indians ofour Northwest about Amala,the youngest
 
son ofa Chief,and how he becomesStrong Man and leader of his
 
village. Grades5&6.
 
Pyle, H. (1990). Robin Hood meets Little John. In The merrv adventures
 
of Robin Hood(dp.21-30). New York: Baronet Books.
 
Robin is bested in a fight with a seven-foot-tall stranger. However,
 
Robin winsa shooting match,and the stranger,John Little, is
 
accepted into his band of merry men and is christened Little John.
 
Grades5&6.
 
San Souci, R. (1978). The leoend ofScarface. New York: Doubleday.
 
A legend abouta young Blackfoot Indian boy with a scar on hisface
 
who proposes to a beautiful young maiden who is promised to the
 
Sun. Scarface mustfind the Sun and persuade Him to release the
 
maidenfrom her promise. Grades5&6.
 
Steptoe, J. (1984). The storv ofiumpino mouse. New York: Lothrop, Lee
 
&Shephard.
 
A Native American legend abouta young mouse who wishesto
 
journey to thefar-off land. Along the way he is helped by several
 
animals,and,in turn, gives of himselfto others. Grades4-6.
 
MYTHS
 
Bernstein, M.& Kobrin, J. (1976). Thefirst morning. New York: Scribner.
 
An African myth about Spider, Fly, and Mouse who travel in search
 
of light. Grades4&5.
 
Dayrell, E. (1990). Whv thesun and moon live in the skv. Boston:
 
Houghton Mifflin.
 
A short storyiis^ich invites audience participation. Grades4&5.
 
Guttierrez, D.& Oliver, M.F. (1988). The night ofthe stars. New York:
 
Kane/Miller.
 
The story ofwhythe moon and the stars are in the sky. An African
 
myth with a simple plot. Grades4&5.
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Lurie,A. (1979). The scorpion. In The heavenlyzoo: Legends and tales
 
ofthe stars. New Yoi1<; Farrar, Straus,and Giroux.
 
A myth about Orion,a Greek giant and son ofPoseidon,who was also
 
a great hunter. He was killed bya scorpion. Tosave him from being
 
with the souls of ordinary mortals in the Underworld,the gods raised
 
him to the sky where he can beseen to this day holding his shield with
 
his dog,Sirius, at his heel. Grade6.
 
Naden,C. J. (1981). Jason and the oolden fleece. Mahwah,New Jersey:
 
Troll Associates.
 
The story ofJason and his search for the Golden Fleeceso that he
 
may reclaim the throne stolen from hisfather by Pelaas. In this
 
edition the illustrations and simple language make it easy to learn
 
for storytelling. Grades5&6.
 
Osbome,M.P. (1989). The great bear: the story of Callisto and Arcus.
 
In Favorite Greek Mvths(do.41-43V New York: Scholastic, Inc.
 
Grades4-6.
 
Osborne,M.P. (1989). The weaving contest: The story ofArachne and
 
Minerva. In Favorite Greek Mvths(pp. 19-21). New York: Scholastic.
 
The peasant girl Arachne winsa weaving contest with the goddess
 
Minerva. Thejealous goddesschangesArachne into the first spider
 
on earth. Grades4-6.
 
Usher, K. (1983). Romulusand Remus. In Heroes,oodsand emperors
 
from Roman mvtholoov(pp.80-86). New York: Peter Bedrick Books.
 
The story of Romulus and Remus,twin brothers whosefather wasthe
 
the god Mars. Romuluswasthefounder of Rome. Grade6.
 
Weil, L. (1986). Pandora's box. New York: Atheneum.
 
The story of beautiful Pandora and what happens when she opensthe
 
lovely golden box given her byZeus. Explains whythere is good and
 
bad in the world. Grades5&6.
 
Yolen,J. (1991). Wings. New York: Harcourt Brace Jovanovich.
 
The story of Daedalus and his son Icarus. Aboutthe Greek passion
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for punishing pride. Wonderful illustrations by Dennis Nolan. Grade6
 
MYTH COLLECTIONS
 
A Book of Myths. (1942). New York: Macmillan.
 
A cx>llection of myth selectionsfrom Bulfinch's Age of Fable. Grade6.
 
Bulfinch,T. (1980). Bulfinch's mythology: The age offable. The age of
 
chiyalry. Legends ofCharlemagne. New York: The Modem Library.
 
A collection ofthe stories of mythology. Its purpose is to proyide a
 
source ofamusementand also to impart knowledge ofan important
 
branch ofeducation. Withouta knowledge of mythology,one cannot
 
understand or appreciate much ofthe literature ofthe English
 
language. Grades6& up.
 
Colum,P. (19201. Children ofOden. Havertown,Pennsylyania:
 
Hayertown Books.
 
A collection of Norse mythological stories. Grades5&6.
 
LEGENDS
 
Baylor, B. (1976). Coyote and the money tree. In And it is still that way
 
(pp.66-68). New York: Charles Scribner's Sons.
 
A legend told by Arizona Indian children about how Coyote tricks
 
some American prospectors into trading their horses, mules,and
 
other belongingsfor a precious money tree. Grades4&5.
 
Cooper,S. (1986). The selkie girl. New York: Macmillan.
 
A Celtic legend ofthe marriage and parting ofa seal maiden and her
 
mortal husband. Grade6.
 
De Paola,T (1980). The legend ofold Befana. New York: Harcourt
 
Brace Joyanoyich.
 
An Italian Christmas story about Befana whoflies through the sky on
 
January sixth,searching for the child in Bethlehem and leaying the
 
children giftsfrom her basket. This is only one of many stories about
 
old Befana. Grades5&6.
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De Paola,T. (1983). The legend ofthe bluebonnet: an old tale ofTexas.
 
New York; Putnam.
 
A story abouta young Comanche giri who sacrifices a valued
 
possession to save her peoplefrom famine.
 
De Paola,T. (1987). The leoend ofthe Indian paintbrush. New York;
 
Putnam.
 
A Native American boy searchesforthe colors ofthe sunset. This
 
story is more appropriatefor sixth gradersor fifth graders who have
 
had some experience with storytelling.
 
Keats,E. J. (1965). John Henrv: An American leoend. New York: A.
 
Knopf.
 
The story of John Henry,the legendary steel-driving man,who was
 
born and who died with a hammer in his hand. Grade6.
 
Kosford,D. (1952). The apples of Iduna. In Thunder ofthe gods
 
(pp. 85-91). New York: Holt,Rinehart& Winston.
 
A Norse legend about Loki's promise to bring Eagle Iduna's wondrous
 
apples of youth. Grades4&5.
 
Martin, F. (1951). Strongman. In nine tales ofraven(pp.51-54). New
 
York: Harper&Row.
 
A legend ofthe Indians ofour Northwestabout Amala,the youngest
 
son ofa Chief,and how he becomes Strong Man and leader of his
 
village. Grades5&6.
 
Pyle, H. (1990). Robin Hood meets Little John, in The merry adventures
 
of Robin Hood(pp.21-30). New York: Baronet Books.
 
Robin is bested in a fight with a seven-foot-tall stranger. However,
 
Robin winsa shooting match,and the stranger,John Little, is
 
accepted into his band of merry men and christened Little John.
 
Grades5&6.
 
San Souci, R. (1978). The legend ofScarface. New York: Doubleday.
 
A legend abouta young Blackfoot Indian boy with a scaron hisface
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who proposesto a beautiful young maiden promised to the Sun.
 
Scarface mustfind the Sun and persuade Him to release the maiden
 
from her promise. Grades5&6.
 
Steptoe, J. (1984). The story oflumping mouse. New York: Lothrop,
 
Lee&Shephard.
 
A Native American legend abouta young mouse who wishesto
 
journey to thefar-off land. Along the way he is helped by several
 
animals,and,in turn, gives of himselfto others. Grades4-6.
 
STORYPOEMS
 
Blishen, E. (Ed.). (1963). Robin Hood and the bishop of Hereford. In
 
Oxford book ofooetrvfor children(pp.73-75). New York: Peter
 
Bedrick Books.
 
Robin Hood and his men disguise themselves asshepherds and
 
capture the Bishop of Hereford. This collection includes other
 
storypoemssuch as"The Walrus and the Carpenter"and"Casey
 
Jones." Grades5&6.
 
Lear, E. (1991). The owl and the pussvcat. New York: G.P.Putnam/s
 
Sons.
 
Owl sets outto woo Pussycat in a boat laden with fruit and a guitar
 
to serenade her. They sail off acrossthesea"to the land where the
 
bong-tree grows." Grades4-6).
 
Silverstein, Shel. (1974). The long-haired boy. In Wherethesidewalk
 
ends(DP.137-139V New York: Harper&Row.
 
Abouta boy with long hair whoflew away. This is a collection of
 
entertaining short poemsand story poems with wonderful use of
 
language. For all ages.
 
Thayer,E. (1978). Casev atthe bat. New York: Coward McCann&
 
Geoghegan,Inc.
 
A classic American baseball story. Grade6.
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CONTEMPORARY CHILDREN'S LITERATURE
 
Gag,W.(1977). Millions of cats. New York: Coward.
 
A simple plot with a cumulative sequence. Goodfor beginners in
 
storytelling. Grade4.
 
Leaf, M. (1964). The storv of Ferdinand. New York: Viking Press.
 
Ferdinand the bull would rather sit and smell theflowers. An easy
 
storyfor beginner storytellers. Grade 4.
 
Ross,C. (1991). Lilv and the bears. New York: Houghton Mifflin.
 
Lily dresses like a bear every day because she wantsto be big and
 
brave. Good for storyteller beginners because of its clear plot and
 
simple language. Grade4.
 
Sandburg,C. (1970). How to tell com fairies if you see'em. In The
 
Sandburg Treasury fop.78-80). New York: Harcourt Brace
 
Jovanovich.
 
A delightful imaginative story about howcom fairies help thecom
 
to grow. This volume containsthe Rootabaqa Stories and other
 
prose and poetryfor young people. Grades5&6.
 
Scieszka, J. (1989). The true storv ofthe three little pigs. New York:
 
Viking Kestrel.
 
A different version ofthis well-known story told from the wolfs point
 
of view. Grade4.
 
Young,E. (1989). Lon PoPo: a red riding hood storvfrom China.
 
New York: Philomel.
 
A Chinese version ofthe well-known tale,"Little Red Riding Hood." In this
 
story,three sistersshow their cleverness by defeating the wolf with their
 
trickery. Grade4.
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